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Purpose and Procedure 
The purpose of this study was to test the Teacher Perceiver 
Infervie\1 as an instrument that would select vocational agricul ture 
instructors that develop positive rapport with their students. 
A reviel' of literature that led to this study stemmed from 
three areas. These ,'ere the use of the interview in hiring prospective 
. ,teachers, the teacher-pupil rapport concept, and combining these two 
processes into an interview instrLLl1ent intended to measure the· teacher-
pupil rapport an applicant could be expected to develop. 
A random sample of forty-five vocational agriculture instructors 
was selected out of a total of 138 teachers in the state of Nebraska. 
Data from forty-two teachers, their vocational agriculture students 
(1882), and one administrator from each school were reported in this study. 
Each teacher was interviewed with the Teacher Perceiver Inter-
'~iew, which was developed by Selection Research; Inc., Lincoln, Nebraska. 
The teachers were evaluated by their students and administrators 
utilizing the Teacher Perceiver Student Questionnaire and Teacher 
Advocate Administrator Questionnaire, respectively. 
A Pearson product~moment coefficient of correlation was conducted 
%~.b'etween the teachers' Teacher Perceiver Interview score, the student 
scores, and the administrator evaluation score. 
·An analysis of variance was calculated between· the vocational 
..... "L~cultllre instructors and the secondary male instructors included 
the normative sample compiled by Selection Research, Inc. 
The Findings 
1. The Teacher Perceiver Interview instrument was positively cor-
related with the Teacher Perceiver Student Questionnaire and the Teacher 
Advocate Administrator Questionnaire. The Teacher Perceiver Interview re-
ceiveda higher positive correlation rating with the Teacher Perceiver Student 
Qu€)stionnaire than the Teacher Advocate Administrator Questionnaire. It 
was concluded that the results "ere more valid if both the Teacher Perceiver 
·Student Questionnaire and the Teacher Advocate Administrator Questionnaire 
."were used in conjunction with the Teacher Perceiver Interview. 
2. There were three themes of the Teacher Perceiver Interview 
whiCh had a positive correlation with the student ratings. These 
themes were listening, investment, and activation. 
3. There were two themes of the Teacher Perceiver Interview 
which positively correlated with the administrator ratings. These 
themes were Gestalt and activation. 
4. Vocational agriculture instructors were significantly differ-
ent in the scores received on· the Teacher Perceiver Interview from the 
secondary male instructors included in the normative sample. 
5. Thirty-two questions of the Teacher Perceiver Interview 
were identified as being more discriminatory in the selection of positive 
teacher-pupil rapport vocational agriculture instructors. 
Recommendations 
1. It is recommended that the Teacher Perceiver Interview 
1T"trument be used to select positive teacher-pupil rapport vocational 
culture instructors with the thirty.:.two identified pJ:edictive 
given higher priority in the consideration of the applicant. 
2. It is recommended that the Teacher Perceiver Interview be 
used as only one of many criterion measures for the hiring of an applic<ant 
to teach vocational agriculture. 
3. <Further study needs to< be done in determining if there are 
any significant differences between vocational agriculture instructors 
and regular classroom academic teachers. 
4. Further research needs to be conducted to develop other 
questions that would prove predictive in the selection of vocational 
<agriculture instructors. 
s. Further research needs to be conducted in developing a 
Teacher Perceiver Interview whiCh may include the thirty-two discriminatory 
questions identified in th;.s study, as well as other questions which 
may prove discriminatory for selecting vocational agriculture instructors. 
6. Future longitudinal studies need to be conducted utilizing 
the present Teacher Perceiver Interview with undergraduate agriculture 
education students. 
7. Future research needs to be conducted in the area of inservice 
education with presently employed vocational agriculture instructors. The 
intent would <be retraining these instructors according to identified 
need areas. 
A STUD),' TO TEST THE TEACHER PERCEIVER INTERVIEW AS AN INSTRUMENT 
THAT WOULD SELECT VOCATIONAL AGRICULTURE INSTRUCTORS THAT 
DEVELOP POSITIVE RAPPORT WITH THEIR STUDENTS 
by 
James E. Simmons 
A DISSERTATION 
Presented to the Faculty of 
The Graduate College in the University of Nebraska 
In Partial Fulfillment of Requirements 
For the Degree of Doctor of Philosophy 
Department of.Adult and Continuing Education 
Under the Supervision of Professor Roy D. Dillon 
Lincoln, Nebraska 
December, 1976 
ACKNOWLEDGEMENTS 
:r wj.sh to take this opportunity to express my sincere apprecia-
those who have given me guidance and assistance in completing 
Thanks ~s due Dr. Roy D. Dillon of the Agriculture Education 
)pnar"tm"nc, University of Nebraska-Lincoln, for serving as advisor 
and cha.irman of my graduate supervisory committee. 
Appreciation is expressed to the members of the supervisory 
committee: Dr. Ward Sybouts, Chairman of Secondary Education; Dr. 
Wesley Meierhenry, Chairman of Adult" and Continuing Education; Dr. Willis 
Moreland, Professor of Secondary Education and Adult and Continuing 
Ec:lJication; and" Dr. John Lux, Associate Professor of Secondary Education, 
who substituted for Dr. Sybouts during the oral examination. 
Special gratitude is expressed to Dr. Gale Muller, and the 
,many other people of Selection Research, Inc.; for their time and 
" "assistance in directing me towards the completion of this study. 
Sincere thanks is given to the vocational agriculture instruc-
tors, their administrators and students who were included in this study. 
Finally, I would like to express my "deep appreciation to my 
wife, " Sharon, and our girls Sharonelleand Cheryl Kay. Their patience, 
love, and understanding was freely given" and accepted gratefully through-
" out this study. 
J,E.S. 
TABLE OF CONTENTS 
INTRODUCTION • • . • 
Statement of the Problem 
Plan of Presentation 
REVIEW OF LITERATURE 
Interview .... 
Pupil Ratings of Teachers. 
Interview--Teacher-Pupil Rapport 
Summary and Rationale. 
II L PROCEDURES,. 
lV, 
Conduct of the Study 
Phase 1. . 
Phase II • 
Phase III. 
Phase IV . 
Hypotheses . • 
Statistical Techniques 
Null Hypothesis .. 
Coefficient of Correlation 
Pearson Product-Moment Coefficient of 
Correlation .. , •••. 
Othogonal Rotation: Varimax Technique of 
Factor Analysis. 
Kuder-Richardson Formula 20 • 
Analysis of Variance • • . . 
Design of the Interview Instrument 
The Teacher Perceiver Interview. 
Student Questionnaire. . . . • 
Teacher Advocate Questionnaire 
Certification of Investigator. 
REPORT OF FINDINGS .• 
Test Instrument Validation 
Findings • • • • • • . , • . . 
PAGE 
1 
4 
4 
6 
7 
11 
22 
39 
42 
42 
42 
42 
44 
44 
44 
45 
46 
46 
.. 47 
47 
48 
50 
50 
50 
53 
56 
57 
59 
59 
60 
SUMMARY AND CONCLUSIONS. 
Summary. • . . . 
Conclusions ••• 
Recommendations. 
APRENDIX A - SRI Teacher Perceiver Academy 7-A Student 
Questionnaire • . • • . . . • 
APPENDIX B - SRI Perceiver Academy Questionnaire for 
Teacher Advocates • • . • . • • . • 
. APPENDIX C - Factor Analysis of Teacher Perceiver 
Student Questionnaire . • . 
'. APPENDIX D - Correlation Coefficients of the Criteria of 
Item to Total, Item to Administrator and Item 
to Student Rating by Theme and Individual 
PAGE 
76 
76 
79 
82 
84 
88 
89 
91 
94 
Question. . ••.•••... , . • . . • 99 
APPENDIX E - Correlation Coefficients of the SRI Perceiver 
Academy Questionnaire for Teacher Advocates 104 
APPENDIX F - Correlation Coefficients of the SRI Teacher 
Perceiver Academy 7-A Student Questionnaire 106 
.- V., 
VI. 
VII. 
VIII. 
, , 
LIST OF TABLES 
Teacher Perceiver Int.erview Theme Scores by 
Classification of Teachers in the Norml'tive Sample 
Theme Mean Scores Including Standard Deviation 
and Theme to Total Score Correlations of the 
PAGE 
54 
Normative. Samp 1e of Teachers . . , . . . • • .'. • • • 55 
Coefficients of Correlation between Teacher Perceiver 
Interview Scores, Administrator Rating, and Students' 
Rating of Vocational Agriculture Instructors .' 61 
Mean Score and Coefficients of Correlations by Theme 
between Teacher Perceiver Interview Theme Scores, 
,.Administrator Ratings and Student Ratings of 
'Vocational Agriculture Instructors •••••.•.•.•.•.•.•.• 64 
Comparison of Mean Scores of the Theme Characteristics 
'between the Normative Sample, the Secondary Men in 
the Normative Sample and the Vocational Agriculture 
Instructors. . • • . • • • . • • . • • . . . • • 
Analysis of Variance between Normative Sample of Male 
'Teachers and Vocational Agriculture Teachers • . 
. . . 
Numerical Scores Assigned to Individual Questions on tl;.e 
Teacher Perceiver Interview for Vocational Agriculture 
Teachers, Administrators and Students ..•.•.•. 
Selected Thirty-Two Questions Considered Significant 
in Selecting Vocational Agriculture Instructors. . • 
Correlation between Revised Teacher Perceiver Interview 
Scores and Student Ratings of Vocational Agriculture 
Instructors. '. . . • • . • • •.•.•.• . • • • • • . . • • 
66 
67 
69 
74 
75 
CHAPTER I 
INTRODUCTION 
Throughout the history of teacher esucation, considerable 
has been done to determine what constitutes a successful 
Various avenues of afproach in research have been taken 
accqID,plish this task, e.g., student teaching grade, supervisor's 
high school grades, college grade point average, and personal 
Important studies include the Minnesota Multiphasic 
Personality Inventory, the Guilford Zimmerman Temperament Survey, 
the Purdue Rating Scale for Instruction, the American Council on 
Education Psychological Exam, and the National Teachers Examination. 
The objective seems to remain illusive. 
While some private institutions are guaranteeing measurable 
education, public education is being confronted with complaints, 
and even sued in the courts of law with the charge of low quality 
education. Administrators of public schools are trying various methods 
to improve the public school image and convince patrons the public 
schools are capable of doing the job of presenting high quality educa-
tion to all students. It would seem that one of the most logical 
approaches to improving the quality of education is to improve the 
quality of teachers. This is what progressive administrators are trying 
to accomplish, but the problem that stiU plagues education is there. 
is no guarantee that a teacher, trained and certified for initial 
entry into the profession, will be successful. 
2 
with the Professional Practices Commission entering the 
and enforcing the concept that once a person is employed it 
substantiated proof of the issue presented to release an 
, the practice of hire and try, the~ fire has become impractical. 
,'F()1l1't"eTIl-item chronological checklist, approved by the Nebraska 
Practices Commission on 'August 16, 1964, is as follows: 
L Identification of suspected incompetent performance 
2. Administrator--Suspect conference, notification 
3. Conference confirmation by registered letter 
4. Periodic conferences and confirmation 
5. Drop preparation or draw up complaint 
6. Revievi of complaint by superintendent and attorney 
'7. Filing of complaint and investigation request with Commission 
8. Initial investigation by Commission 
9. Professional review 
10. Hearing by Commission 
11. Preparation of findings and recommendations by Commission 
12. School board and respondent receive findings and recommenda-
tions 
13. School board either drops case or proceeds to follow 
contract termination procedures provided by standard 
contract form or by statute 
14. Commission may, if the facts warrant, recommend that the 
State Board of Education suspend or revoke the educator's 
certificate 
The atmosphere in the teaching profession is becoming more 
overcast, with the administration and teaching staff forcing themselves 
of the issue. Teachers' associations, for the most 
insist there iS'no logical way to measure or test to 
~ran'tee their product, the student. They insist there is no way 
;:"&Il~r:antee the educational process will provide a student with 
for success in the world of work. At the present time 
true, but in the meantime the patrons of the schools are 
c~npJ,a"nlli~ of low quality teachers being at fault for low quality 
School administrators have been desperately seeking a means 
to curtail this criticism. Some school systems have resorted to 
educational research and have found a new interview for prospective 
teachers called the Teacher Perceiver Intervielq (TPI) 1 that purports 
to delimit the possibility of hiring an unsuccessful teacher. 
3 
The original Teacher Perceiver Interview (first edition) 2 was 
cOns,tTUcted in 1971. The items and theme areas used Ivere based on 
a series of research studies conducted at the University of Nebraska 
during the 1950s and 1960s and on several years of IVork by Selection 
Research Incorporated (SRI), analysts in intervieIVing practicing and 
prospective teachers. The first edition of the TPI IVas field tested 
in four major school districts and subsequently the second edition was 
developed. 
-~0 
After several years of training in the use of the instrument, 
ITeacher Perceiver IntervieIV (4th ed.; Lincoln, Nebraska: 
Selection Researcn Incorporated, 1975). 
2Teacher Perceiver Intervjew (1st ed.; Lincoln, Nebraska: 
Selection Research Incorporated, 1971). 
e<l,al~ctleI'S m.ade minor revisions in the scoring procedures and, 
the third edition was developed. The fourth edition was 
1915 and contains only minor "revisions and clarifications 
third edition. This process offers a knowledgeable basis for 
or not hiring an applicant. Fifteen schools in Nebraska and 
other .states are now using this instrument. 
4 
At least four dissertations and eight unpublished reports have 
pr'eceaea t.his research in an attempt to develop an interview' instru-
that will select a teacher 1'iho will develop a positive teacher-
rapport. These dissertations and reports are presented and 
reviewep. in Chapter II. None of these previous studies isolated and 
researched specific subject-area trained teachers. One of the studies 
did research on vocational technical instructors. These were teacher~ 
of pO$t-secondary systems who instructed specific technical subject 
areas. None of the studies researched vocational instructors at the 
secondary level, and specifically vocational agriculture instructors. 
Statement of the Problem 
It was the purpose of this study to test the Teacher Perceiver 
Interview as an instrument that would select vocational agriculture 
instructors capable of developing positive rapport with their students.: 
Plan of Presentation 
The following chapters will present a review of related 
5 
, CO)1duct of the study, a presentation of the results, and 
and conclusions. 
CHAPTER II 
REVIEW OF LITERATURE 
After reviewing the literature relative to this study, it 
atlDaJreTIlt that the exploration of defining and selecting a success-
has remained illusive. 
Numerous measuring devices have been produced to either predict 
teaching success. Some of the most used devices are the 
,'.;M1lll11t::,UI," !>lUI tiphasic Perscnality Inventory, the Guilford-Zimmerman 
Survey, and various intelligence tests. Many of the teacher 
institutions are presently using these instruments in 
rating their students in relation to their chosen profession 
teaching. Perhaps the cliche of "Something had better be done, 
even if it is wrong, II can be applied here. Support of this philosophy 
is appropriate because there can be no doubt that with all of'the 
past research in hand, certain factors that are closely related to 
teaching success keep floating to the top leaving the possibility of 
misguiding prospective teachers less to a chance assessment. 
The research, that has led to this study stems from three areas. 
These are the use of the interview in hiring prospective teachers, 
the te'acher-pupil rapport concept, and the combining of these two 
processes into an interview instrument that measures to a high degree 
the teacher-pupil rapport an applicant can potentially develop. 
lnterview 
iilterview is·usually conducted prior to employment of 
1 Berry made these comments about the importance of inter-
shortcomings of the interviewer: _ 
TheintervieN is not an infallible instrument, but we 
dare not omit it and should not neglect it when we 
select personnel. As yet, we have no developed instru-
ments for measuring personal qualifications that can 
take its place. In a brief employment interview, often 
billy one-half hour or less, impressions of personality are 
given that make or break an applicant and guide the 
,employer in selecting a well qualified or poorly qualified 
person. 
Some employing officials are awkward and inept at inter-
'viewing, ask the wrong questions, or too many, or tqo 
few, and do little or nothing to put the applicant at 
ease. Some applicants and employers under temporary 
stress are unable to show themselves as they usually 
are. However, when the interview is well done and is 
·used along ''lith certain diagnostic measures, it is 
generally considered to be the most important method 
of personnel selection. 
2 Ryan offers the following suggestions on interviews: 
1. The intervieN should be confined, for the most 
part, to the gathering of information that cannot 
be obtained from existing records .••• 
2. The final judgment regarding an applicant should 
:becontributed to by several competent. individuals 
who have interviewed him. In general, it is prefer-
able to utilize from three to five persons, conducting 
independent interviews with prospective teachers 
if the interviewers are trained and competent. 
7 
1 Aubrey L. Berry, "The Art of Interviewing Teachers," Nation's 
Schools, LV (June, 1955), p. 63. 
2David G. Ryan, "The Interview," Nation's Schools, XLIII 
(1949), pp. 43, 45-46. 
3. Regardless of their experience a.s educators or 
administrators, interviewers should be thoroughly 
indocrinated or trained with respect to the inter-
c"view and its problems. 
4. The interviewer must understand thoroughly the require-
ments of the teaching position to be filled and the 
traits or qualities that best suit the requirements 
of that position. . • . 
5, The interviel, should be developed around those traits 
c that experience and research indicate may be most 
reliable and validly judged by this method. 
6. The interview must be adequate with regard to time 
and coverage to permit a reliable sample of the 
interviewee 1 s behavior, c.~'c ., 
7. It is usually desirable to utilize some form of a 
check list, or blank immediately fOllowing the inter-
view for recording and objectifying the results. 
8, The judgments rendered by interviewers should be made 
independently of the knowledge of test or examination 
scores and of training records. 
9. Insofar as possible, the judgments made by interviewers 
should refer to specific types of behaviors, rather 
than to traits abstractly and loosely described. c 
10. The interviewer should make every effort to observe 
the interviewee and with freedom from bias. 
Barr, Davis, and Johnson3 recognized and stressed that the 
8 
personal interview technique is often more revealing than other techniques 
of obtaining information because of the rapport and interpersonal 
relationships inVOlved. The authors pointed out, however, that it is 
difficult to maintain the essential degree of rapport when the inter-
viewer continUOUSly makes written records during the interview. 
3A, S. Barr, Robert A. Davis, and Palmer C.Johnson, Educational 
Research and Appraisal (New York: J. B. Lippencott Company, 1953). 
9 
also saw the difficulty of maintaining a high level of 
the interviewer wrote down the responses of the interviewee. 
the use of the tape recorder to avoid this problem. 
following advantages of the use o£ the tape recorder: 
1. Increased accuracy of the record. 
2. the interviewer is free to concentrate on his 
b~sic role of questioning and paying attention to 
the non-verbal aspects of the responses. 
3,. It is more likely that the interviewer can establish 
the natural'human interrelationships so critical to 
success in the personal interaction when he is freed 
from writing. 
S Clower attempted to identify techniques which could be used 
teach@T employment interviews. Recorded interviews by personnel 
schools, interviewee reactions to interviews, 
and int¢rviewing procedures of business and industry were studied and 
analyzed. She reached the following conclusions: 
1. Interviewers desire and can acquire improved inter-
viewing skills. 
2. Analysis' of one I s own interviews and evaluation 
according to established principles of interviewing 
are essential to improvement. 
3. Preplanning or pre-structuring Hould improve inter-
views and alleviate omission of information important 
to each participant. 
4David J. Fox, The Research Process in Education (New York: 
Holt, Rinehart and Winston, Inc., 1969). 
SHe1en L. Clovler, "The Use of the Personal Interview in the 
Selection of Teachers" (unpublished Doctoral dissertation, University 
of Southern California, Los Angeles, 1965). 
~1ost interviews are. not productive in revealing 
applicant! s ability to teach. 
Improved screening procedures would provide time for 
effective interviews with qualified applicants. 
6, : Applicants are leaving interviews with vague impressions 
regarding possible employment. 
Crissy6 reviewed research relating to intervieN reliability. 
fundamental aspects of the problem of interview 
1. Intra-rater consistency, ie., the agreement of the 
interviewer Nith himself insofar as his appr~isals 
are concerned. 
2. Inter-rater consistency, ie" the agreement among 
intervieNers insofar as their respective judgments 
of intervielVs are concerned. 
3. The consistency of behavior elicited in the inter-
·vieNs, ie., the extent to which the interviewee behaves 
and responds in the same way to similar stimuli in 
successive intervielVs. 
Crissy noted that there was no experimental evidence· on the 
reliability of intra-rater consistency. He recommended three experi-
mental designs for measuring consistency: (1) Have each interviewer 
conduct a second intervieN with each interviewee for subsequent 
correlation; (2) Have the intervielver reappraise transcriptions of 
each of his completed intervieNs; and (3) Analyze for variations of 
intervieNer judgment successive samples of intervielV reports for each 
6W. J. E. Crissy, "The Employment Interview--Research Areas, 
),1~:thod.~, .and Results," Personnel Psychology, V (19-52), pp. 73-85. 
10 
11 
recommended two experimental designs to determine 
of inte:r~rater consistency; (1) Have several interviewers 
applicants and then correlate their judg- . 
(2j·Retbrd interviews and have other interviewers appraise 
on the basis of the recording. 
In a discussion of the effects of tape recording an interview, 
and answered the following questions; 
1. Will the use of tape recorders increase resistance 
to the interview and thereby raise the refusal rate? 
The ansIVer to this question-~based upon our own experi-
ence and that of other investigators--would appear to be 
, a clear Hno." 
. 2. Will the presence of the tape recorder decrease or destroy 
the intervieIVer-respondent rapport? Our experience also 
suggests a negative answer to this question. 
S. Will the presence of the tape recorder alter the response 
of the respondent? No unequivocal answers to this 
question can be given without further systematic 
research. However, our impression--based upon a 
general evaluation and the contrast of about three 
hundred written interviews with approximately seven 
hundred tape recorded interviews gathered in the course 
of our work--is that there is no noticeable or significant 
effect on interview data that can be attributed to the 
introduction of the tape recorder. 
Pupil Ratings of Teachers 
One of the early reports on teacher effectiveness as determined 
8 by pupil ratings was done by Beecher in 1937. He reported primarily 
7 Carter V. Good, Essentials of Educational Research (New York: 
Appleton-Century-Crofts, 1966), pp. 241-42. 
8Dwight E. Beecher, The Evaluation of Teaching (Syracuse: 
Syracuse University Press, 1949), pp. l7-l9-,-citing Roy C. Brya.n, 
Pupil Rating of Secondary School Teachers (New York: Bureau of 
-Publications, Columbia University, 1937), pp. 83-88. 
12 
by ROy C, Bryan. The study had the four following obj ec-
To determine the reliability of pupil ratings. 
2, T() de.termine the degree of agreement between 
pup;l1s' and administrators I ratings of teachers. 
3. To determine the effect of such factors as intelligence, 
. $choo1 marks, and sex on pupil ratings. 
4. To determine what items on the rating instrument 
have most weight in determining teaching ability. 
Rat;Lrtgs of teachers were obtained from 900 eighth and ninth 
pupils and from 600 pupils of the tenth and eleventh grades. 
of the same teachers were then collected from the administrators 
schools. School marks of the pupil raters were recorded from 
school files together with the intelligence quotients of these 
Eleven items had been selected for the instrument for informa-
tion which pupils were assumed to be prepared to give. A five-point 
scale was used for checking each item. 
The average number of pupils rating each teacher was sixty-
six· i.n. the senior high school and seventy-one in the junior high school. 
The results, using the Spearman-Brown prophecy formula, were .995 
and .997 in ·the junior and senior·high schools, respectively, or almost 
perfect consistency. The correlation between ratings of students and 
administrators ,;as .68 and .69. The following conclusions were 
·pr.esented; 
1. Pupil ratings on most items are highly reliable. 
2. The ratings of forty pupils in either junior or senior 
high school will produce reliabilities of .90 or above 
on·a majority of items. 
3, Self-consistency of pupils is practically perfect, 
4. There is a tendency to great similarity of ratings of 
individual items and a general ability item, 
13 
5, There are no significant differences between the ratings 
of pupils of high intelligence and pupils with lower· 
intelligence, 
6. There is a slight· tendency for pupils with high marks 
to rate teachers higher than do pupils with lower marks, 
but there are many exceptions to this, 
7. There were some significant differences between ratings 
of boys and girls of men and women teachers. Nineteen 
percent of the total number of differences were considered 
statistically significant. 
8, The five items having the most positive relative weight 
in determining general teaching ability, as statistically 
determined for all pupils on all eleven items, were found 
to be: 
a. Amount pupils are learning 
b. Amount of work teacher does 
c. Sympathy 
d. Ability to explain clearly 
c, Knowledge of subject matter. 
In reviewing several other studies associated with pupil 
ratings of teachers, Beecher listed the following six categories which 
he: felt students looked for in qualities of a good teacher: 
1. Indications of fairness 
2. Indications of cheerfulness 
3. Indications of sympathetic understanding 
4. Indications of control 
5. Indications of ability to get pupil response 
6. Indications of knowledge and skill 
14 
1940, Brookover9 indicated his interest and concern in 
of interaction between the teacher and his pupils, 
deveLoped a rating scale to measure person-to-person interaction. 
most significant findings was that teachers who had a 
of person-to-person interaction with their students tended 
rated high as instructors by'those students. At the same time 
students I1ho had a high degree of person-to-person interaction 
teachers tended to rate them high as instructors. 
,A1bert lO studied the ratings of seventy-eight teachers by 1,588 
UU'WHS of Breckenridge High School, San Antonio, Texas. The students 
to complete a questionnaire indicating the teacher they 
and the one who had done them the most good. Teachers and 
administrators were asked to give comparative estimates of the pupil 
of the teacher. He presented the fOllowing conclusions: 
1. Pupil rating of teachers is reliable, valid, practical 
and inexpensive. 
2. Teachers can be beneH ted by pupil ratings. 
3. Pupils are sufficiently consistent in rating 
teachers for the results to be meaningful. 
4. Administrators cannot agree upon the characteristics 
of a superior teacher. 
5. Administrators knmv very little of what pupils think 
of their teachers. 
9Wilbur B. Brookover, "Person-to-Person Interaction Between 
Teachers and Pupils and Teaching Effectiveness," Journal of Educational 
Research, XXXIV (December, 1940), pp. 272-287. 
10 
H. R. Albert, "An Analysis of Teacher Rating by Pupils in San 
Antonio, Texas," Educational Administration and Supervision, XXVII 
(April, 1941), pp. 267-274. 
Teache~s know more accurately than administrators what 
pupils think of their teachers. 
15 
the Bulletin .'?ithe National' Association of Secondary 
. 11 . 
Fetterhoff discussed the value of students' 
teachers. He stated: 
Evaluating a teacher's effectiveness is one of the most 
perplexilig problems of our time, As administrators, "-
we probably over-estimate our own ability to evaluate 
effectiveness. The real test of the effectiveness of 
any teacher is the effect he has upon his pupils--the 
way iA which children react to him day after day. 
Results speak for themselves. 
It .is our opinion that teachers can receive greater help 
. from student opinions of them than from administrator 
ratings which in many cases they never know about ... 
It is important that the teacher evaluate the opinions 
of Stu.dents. Surely we admit that students are capable--
right or wrong--of developing an opinion or feeling that 
his ,"eacher is fair or unfair, fr ';'endly or unfriendly; 
that his explaoations are clear or not clear; and that 
th.e work is interesting or not interesting. 
• • . The fact that a student's opinion of a teacher' 
is that he is unfair does not necessarily mean that the 
te.acher is unfair. . What the teacher needs to do 
if many of his students feel he is unfair is to change 
$OIUe of his procedures or take time to explain his 
IU€thods of operation to students so that they understand. 
In'the long run a teacher's success and prestige is largely 
determined by the reaction of his students to him and his 
teaching. Most parents, most of the teacher's colleagues, 
and most administrators form their opinion of a teacher 
upon the attitudes which students express concerning that 
·teacher over a period of time. 
llWillard M. Fetterhoff, "Values in Student Opinions of Teachers," 
BUlletin of the National Association of Secondary School Principals, 
XXXVIII (April, 1954), pp. 235-36. 
'>.-
also presented positive support for student 
She stated: 
first impulse of the uninitiated is usually one 
aversion; whereas those who had had some acquaintance 
its procedures, who have studied its pros and cons, 
who have actually participated in such studies are often 
favorable and at times even enthusiastic in their endorse-
ments of the practice. The more frequently varied 
objections include: 
1. Students are too immature to give valid judgments. 
2._ The "halo" effect offsets any possible validity. 
"3'~ Anonymous ratings serve to encourage exhibitionism. 
4, Student responses are influenced by grades, teacher 
attitudes and the like. 
- 5. Teacher morale is lowered when students are permitted 
to do the rating. 
Many educators believe ,_ however, that although the 
rating of teachers by students is to be pursued with 
caution, yet properly handled, its potentialities are 
far-reaching in their beneficial results. 
To list but a few of the benefits claimed for ratings 
- one might state that: 
1. Students see their teachers daily, in both good and 
adverse circumstances. 
2. Students are frank in their opinions of their teachers. 
3. Students do express their attitudes and sentiments to 
others. 
4. Student criticism may acquaint the teacher with hitherto 
unknown qualities. 
5. Student rating is one easy, convenient, and economical 
way for a teacher to see himself as he is daily mirrored 
-before hi s class..... • 
l2Sister Mary Amatora, aSF, "Teacher Rating by Young Pupils," 
The JoUrnal of Teacher Education, V (June, 1954), pp. 149-50. 
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$;lst<lr Amatora conducted the above study in which the subjects 
pupUs in grades four through twelve from various geographical 
These students were administered a short form of the 
Teacher Rating Scale. This scale included seven areas; 
for teachers; (2) Teacher's ability to explain; (3) Kindness, 
and understanding; (4) Fairness in grading; (5) Discipline; 
of work required; and (7) Liking for lessons. Students were 
to rate the teacher on each area according to a five-point con-
scale, Following the administration of the above scale, 
;ttlde,nts were asked to fill out a Diagnostic Check List consisting 
scaled items. The items were arranged in seven intra-
of seven items each. 
In analyzing the two diagnostic tests the researcher concludeu 
elementary pupils are (1) fairly stable in their ratings of 
teachers, and (2) exhibit a staisfactory degree of both agreement and 
discrimination. 
A study using 454 students in a suburban New York junior high 
13 
was ocbnducted by Symonds. A pupil rating form was developed to secure 
pupils' reactions to the following questions; 
1, Which of your teachers makes the work most interesting? 
2. Which of your teachers understands you best and likes 
you best? 
13percivalM. Symonds, "Characteristics of the Effective Teacher 
Based on Pupil Evaluations," Journal of Experimental Education, XXIII 
(June, 1955), pp. 289-310. -
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Wlich of your teachers would you most like to have again 
next. year? 
Which of your teachers makes you most willing to study 
or to participate in the work of the class? 
Which of your teachers helps you most to learn? 
Which of your teachers would you feel most like con-
sulting on some personal matter for guidance and 
(:ounseling? 
7, Which of your teachers makes you most \;ant to continue 
to go through high school? 
The. principal, with the aid of the assistant principal, was 
asked to rate the teacher, using a six-point scale, on the 
1, Discipline 
2, Relationship with pupils 
3, Pupil achievement 
4, All-around excellence 
The teachers were ranked as a result of the pupils' ratings 
.and correlations were obtained with the ratings provided by the 
prinCipal. 
In a second part of the study seventeen of these teachers taken 
from the top and bottom of the list were observed while teaching, It 
was hoped that as a result of these observations it would be possible 
to isolate those characteristics which distinguish the better from 
the poorer teachers. 
The following conclusions were presented by Symonds: 
1, Pupil ranks agree with each other with coefficients 
of correlation ranging from the ,70' s to the ,90' s, 
PupJl rankings correlate vlith principal ratings ranging 
from. the ,40's to the ,70's, teacher relationship with 
the pupils being the highest. 
Observing the high and low teachers in the classroom 
conclu.ded: 
su.perio
r 
teachers like children; inferior teachers 
dfslike children. 
2. superior teachers were personally secure and self-
assured; inferior teachers were personally insecure 
ahd had feelings of inferiority and inadequacy. 
3. Superior teachers were well integrated and possessed 
good personality organization; while the inferior 
teachers tended to be personally disorganized. 
14 
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:th
e 
goal of the research presented by Tom and Cusham was 
deve.1opm
e
nt of a progressive approach for the improvement of college 
There were three premises that undergirded the effort of 
research. There were: (1) The improvement of college teaching 
concern with a high payoff potential; (2) The relevant 
and interaction are provided; and (3) The college student 
is an ~ccurate and well-qualified observer and reporter of the teaching 
behavior of his or her instructors. 
The seven general teaching objectives generated by this 
study were appropriate for describing the important purposes of most 
co.llege courses. They were: 
14
F
. K. J. Tom and H. R. Cushman, The Diagnostic Observation 
and Reporting System for Student Description of College Teaching! 
Vol. 5, No. 8 (Ithica, NeIV York: Cornell University Agriculture 
Experiment Station, New York State College of Agriculture and Life 
Sciences, 1975). 
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Gaining £actua.1 knowledge (terminology, classifica-
tions, methods, trends). 
Learning fundamental principles, .concepts or theories. 
Improving logical thinking, problem-solving, and 
decision-making abilities . 
. 4. Developing specific psychomotor (manipulative, manual) 
skills. 
5, Developing a favorable attitude toward the subject 
matter. 
6... Developing creative (imaginative, inventive, original) 
capabilities. 
7. Developing skills in organlZlng ideas and presenting 
.them in "ritten and oral form. 
At least t"enty-eight specific, low inference, observable 
0,,,co~~eg.~ teaching behaviors were highly associated with student achieve-
on one or more of seven general teaching objectives. HOI,ever, 
none was highly associated with achievement on all objectives studied. 
Furthermore, of the teaching behaviors studied, the most important 
one was providing students with practice in whatever was the desired 
learning outcome. The twenty-eight teaching behaviors were: 
. 1. Gave step-by-step instructions when needed by 
·students. 
2. pointed out what was important to learn in each 
clasS session. 
3. Stated the objectives of the course. 
4. Promoted teacher-student discussion (as opposed to 
mere response to questions). 
S. Displayed concern that students learn. 
6. Encouraged silent students to.participate. 
7.. Initiated conversation Hith students before and 
a£ter class. 
8. Addressed students by name. 
9. Made positive statements about the subject matter 
of the course • 
. 10. Spoke with expressiveness and variety in tone of 
voice. 
11. Indicated when a new topic "as being introduced. 
12 .. used a variety of teaching techniques. 
13. Used a variety of teaching materials. 
14. Used understandable vocabulary. 
15. Related course material to real life situations. 
16. Used examples to help make a point. 
17. Summarized material presented in each class session. 
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18. Presented "ell organized lectures. 
19. Provided the students with practice (experience) in 
recalling factual knowledge (terminology, classifica-
tions, methods, trends). 
20. Provided students "ith practice (experience) in logical 
thinking, problem-solving, and decision making. 
21. Provided students with practice (experience) in develOp-
ing specific psychomotor (manipulative, manual) skills. 
22. Provided students with practice (experience) in developing 
skills in organizing ideas and presenting them. 
23. Provided students with opportunities to be creative 
(imaginative, inventive, original). 
24, Praised students during class. 
25. Provided answers along "ith objective type home\,ork 
assignments. 
26. Provided relevant information in response to student 
questions. 
22 
Made written comments on papers. 
Provided students with practice (experience) in recalling 
-;fundamental principles, concepts, or theories. 
self"ratings of progress on objectives valued by the 
well as their description of their instructor's teaching 
highly reliable. The validity of student self-ratings 
on objectives valued by instructors, as a criterion measure 
ieV'ernef
,t , was enhanced by the findings of this study. 
Interview, _ Teacher Pupil Rapport 
Building upon the earlier work of Clifton (1953) in assessing 
rapport, and Clifton and Dodge (1956) in assessing 
IS rapport, Bonneau devised a teacher interview to help 
select teachers who build positive rapport with pupils. 
Stl~d()nt:s were asked to rate their teachers on the rapport scale developed 
Clifton and Dodge. A coefficient of correlation of .65 "as obtained 
the intervievl developed by Bonneau and the teacher-pupil 
rapport ratings obtained from the students. Bonneau stated that: 
It is suggested from the results of this study that teachers 
who establish positive rapport with students can be pre-
dicted from the teacher interview. Thus, if administrators 
were willing to become proficient in the administration and 
scoring of the interview, they could use it as one valuable 
, technique to help select teachers who would establish 
positive rapport with students. If they did not become 
lSLoren R. Bonneau, "An Interview for Selecting Teachers" (un-
published Doctoral dissertation, University of Nebraska, Lincoln, 
1956), p. 122. 
."1 
in the administration and/or scoring of the 
IntervieW, they could employ a qualified examiner 
this purpose. 
4)()aQ
c
e16 devised a structured interview, The Teacher Aptitude 
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measuring the aptitude of prospective student teachers 
'ell~pj,ng' positive rapport with their pupils in a student teaching 
Again, a modification of the Teacher-Pupil Rating Scale 
Dodge and Clifton ,;as employed., Two hundred seventy-
attel'lding University High School at the University of 
during the first and second semesters of the 1959-60 school 
,rated their teachers on this scale, using a one_to-
five 
continuum. 
student ratings on the Teacher-Pupil Rapport Scale were correlated 
the results of the Teacher Aptitude Scale interviews. 
'The following is a portion of his conclusions: 
1. A major finding in this research was that the Teacher 
Aptitude Scale significantlY predicted (r = .653) as 
early as the freshman year of college, the aptitude 
of prospective student teachers for developing positive 
rapport with their pupilS in a student teacher situa~ 
tim,. 
2. The Teacher Aptitude scale can be scored objectively, 
similar scores were obtained when different individuals 
, used the scoring manual. 
3. Scores which students received on the Teacher Aptitude 
Scale remained consistent between the freshman and 
senior year of college. 
4. Al though 1m;, a significant relationship was found between 
the ACE scores and Teacher Aptitude scale scores. 
16Ga1en W. Dodge, "Aptitude for positive Teacher~Pupil Rapport," 
(unpublished Doctoral dissertation, university of Nebraska, Lincoln, 
1962). 
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CharacteristiCS such as Friendship Rating Scale scores, 
cumulative grade averages, overall supervis
orls 
ratings, 
and ACE L scores did not shoW a significant relation-
ship \;ith Teacher 1\ptitude Scale scores. 
pupils rated the student teachers who choose to teach 
a second semester significantly lower the second semester. 
vH,nsem,an17 developed an interview instrument for measuring 
for activating studentS, the Instructor 1\ptitude 1\nalysis 
instrument was a modification of the interview technique 
bY Dodge (1956), Dodge (1962, and Bonneau (1956). 
The major finding of the investigation was that the 1M can 
activating Vocational Technical Instructions (significanCe was 
at the .025 level). 
;warn
er18 
modified the instruments developed by Dodge and 
to develop an instrument which could be used by school adminis-
in an interview and later evaluated to predict the interviewee's 
rapport with his studentS. The interview instrument,' Teacher 
Aptitude Scale, was administered to senior college students at the 
University of Nebraska preparing to be teachers. 1\pproximately 
one year later students taught by these interviewees rated their teachers 
on the Teacher-Pupil Rapport scale developed by Clifton and Dodge 
(1956; 1962). A correlation coefficient of .92, significant at the 
17 Albert W. Wins
eman
, Jr., "An Interview procesS for Selecting 
Activating vocational Technical Instructors" (unpublished Doctoral 
dissertation, University of Nebraska, Lincoln, 1969). 
1 81\11 an 1<. Warner, "1\ Structured Interview for predicting 
Future Pupil-Teacher Rapport" (unpublished Doctoral dissertation, 
'University of Nebraska, Lincoln, 1969). 
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level, was found between the interviel'/ ratings and pupil 
Warner concluded that the Teacher Aptitude Scale ''las a 
interview which can be used to predict future pupil-teacher 
19 -Lieske conducted research to develop an interview process 
¢.ould be used to predict accurately which teachers would be 
vatillg teachers. The obtained reliability of .89 was considered 
satisfactory. Some of the recommendations made as a result of 
were: 
1. Some questions might be eliminated to increase the 
.va1idity coefficient, and 
2. An investigation should be made into further implications 
of the study for public schools and colleges in terms 
of both in-service and pre-service teacher education. 
20 
A study recently completed by Shockley sought to answer the 
·following questions: 
1. Will there be any difference between the correlation of 
the Teacher Perceiver Interview scores and: 
a. The Instrument for the Observation of Teaching Activities 
(IOTA) scores for the Spanish surnamed teachers and non-
minority teachers? 
b. Student attitude scores for Spanish surnamed teachers and 
nonminority teachers? 
19Gustave R. Lieske, "An Interview Process for Selecting 
Activating Teachers" (unpublished Doctoral dissertation, University 
of Nebraska, Lincoln, 1969). 
20 Herbert Allen Shockly, "The Structured Interviel1 as a 
Predictor of Teaching Competence in Spanish Surnamed Teachers" (un-
published Doctoral dissertation, Arizona State University, ~lay, 1976). 
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A composite of scores on the -IOTA Observation Instrument 
lind scores on the student attitude questionnaire for 
spanish surnamed teachers and nonminority teachers? 
Will there be any difference between the correlation of 
each of the twelve themes of the Teacher Perceiver Interview 
~~,.~P~ on each of the fourteen scales of the IOTA Observation 
for spanish surnamed teachers and nonminoritY teachers? 
-;l.nalysis revealed that the Teacher Perceiver Interview 
teaching competence with equal ability for Spanish surnamed 
teachers \;hen teaching competence was measured by 
Instrument for the Observation of Teaching Activities (IOTA), 
attitude ratings, and/or (3) a composite of the score on 
the Observation of Teaching Activities and student 
It was also found that each theme of the Teacher Perceiver 
ratings. 
{c'ln1Cel~]_eW predicted teaching competence with equal ability for Spanish 
j_'sLlTf,an,,,i:land nonminority teachers when teaching competence \;as measured 
scale of the Instrument for the Observation of Teaching Activi-
The exception to this finding was that Theme I,FocUS; Theme 3, 
Gestalt; and Theme 7, Investment did not predict teaching competency 
with equal ability for Spanish surnamed teacherS as each did for non-
minority teachers when teaching competence was measured by IOTA 
Observation Scale 3, Use of ~taterials fot Instruction; Scale 7, Develop-
ment and Implementation of Classroom Goals, and Scale 8, Opportunities 
for Participation, respectively. 
Several unpublished reports have been "ritten as a direct 
27 
the use of the Selection Research Teacher Perceiver Interview. 
hundred students, who were teacher candidates at a midwest 
were administered the Selection Research, Inc., 
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during the 1970-1971 school year by Preuss. 
of these students "lere identified as likely to be less 
in their teaching. Three profiles of life themes were 
a general profile for the teachers college, one for the 
teacher candidates, and one for the lesS effective teacher 
It was concluded that the life themes of those candidates 
are likely to be effective were discernible and could be identified 
fflJrcnIQ,h. the interview process. Developmental appraisals were written 
each of the candidates, and summaries of the developmental appraisals 
;"l.eI~e provided to the placement office. The developmental appraisals 
were available in the counseling office for future counseling with 
students. 
There was ninety-three percent agreement between the professor's 
classification of each of the students and the SRI interview process. 
Recommendations have been made for future use of the interview process 
at the teachers college. 
During the Spring of 1974, student ratings of 142 teachers 
f 
22 
rom an Ohio school district were collected by ~luller. The teachers 
Selection of Teacher Candidates," 
Concordia Teachers College, 1972). 2lWilliam Preuss, "Profile and 
Unpublished Report (Seward, Nebraska: 
Gale ~\uller, "Comparison of Recommended and NoncRecommended 22 
Teachers," Unpublished Report (Lincoln, Nebraska: Selection Research, 
Inc., 1974). 
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three groups: 
•.. E:~~~~t.'a~l!c Siroup_ .~: These were teachers who were new to 
,,,<,Tp.m ilnd who had been classified as "Recommended" ·by the 
Perceiver process. 
Experimenta!:. Group rr: This group ineluded teachers who were 
the system and who had been classified as "Not Recormu'ended" 
reacher Perceiver process. 
Comparison 9
rou
p: This group included all teachers who had 
taken the Teacher Perceiver Interview and were not new to the 
system. 
Students of each of the teachers were selected at random to 
.1'~Te each of the teachers. Not less than nine, nor more than nineteen, 
students rated each teacher. 
A one-way analysis of variance (ANOVA) was run between student 
scores for teachers in Experimental Group I (recommended by the Teacher 
Perceiver Interview) and those scores for teachers in Experimental· 
Group II (not recommended by the Teacher Perceiver Interview). The 
analysis indicated that there was a significant difference (p < .01) 
between the two groups. The mean score for teachers in Experimental 
Group I \~as 140.6, and the mean score for teachers in Experimental 
Group II was 127.5. This analysis indicated that there was a statistical 
difference between the twO means. Teachers whD were recommended by 
the Teacher Perceiver process were superior in terms of students ratings 
to teachers vlho were not recommended by the Teacher Perceiver process. 
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1\ one-\qo.y analysis of variance Vias also run betVleen the 
E~l?eriment;Jl Group I and the comparison Group. This analysis yielded 
! no significant difference. It should be noted that the overall student 
ratings for the teachers in the Comparison Group \'Jere \'Jell above the 
average stucent ratings for other midl-l8st schoors. 
Muller and cottre1l23 conducted a study Vlith secondary teachers 
at a private high school in Illinois. Fifteen teac11ers Vlere administered 
the Teacher Perceiver Interview. Student ratings from a minimum of 
40 students per teacher vmre gathered. A correlation co"fficient Vias 
calculated betVlcen the Teacher Perceiver Interview results and the 
student ratings. Because of the relatively small sample size, the 
Spearman Rho (r) statistical technique Vias utilized. TViO different 
sets of student ratings \-Jere gathered for the fifteen teachers in the 
study. One set of student ratings "as gathered in the Fall of 1973, 
"hen many of the teachers in the sample had just been hired, and the 
second set of ratings Vias gatheTed in April of 1974. The Spearman Rho 
correlation coefficient betVleen the Teacher Perceiver Interview score 
and the first student ratings (Fall, 1973) Vias .58. The spearman 
Rho correlation coefficient between the Teacher Perceiver Intervie\; 
score and the student ratings gathered in April, 1974, Vias .75. Both 
correlation coefficients were significant at the. 01 level. It was 
concluded that a significant positive relationship bet1<een the Teacher 
23 G. D. Null er 
and V. A. Cottrell, "Correlation of Teacher 
perceiver Intervic\; with St.udent Ratings," Unpublished Report (Lincoln, 
Nebraska: Selection Research Inc., 1974). 
. InterView and st.udent ratings did exist for this particular 
percelVer 
high school district. 
. 24 d d a study in Illinois for the Huller and ~llller C011' ucte 
purpose of determining the effect of increased teacher talent upon 
the students' perception of the teacher, upon-the students' self-
concepts, and upon the teachers' perceptions of their o"n teaching 
environment. The instrument used to measure teacher talent was the 
Teacher Perceiver Interview; the measure of students' perceptions 
of a teacher was three forms of the SRI Teacher Perceiver Academy 
Questionnaire; the measure of a student's self-concept was the Self-
Concept as a Learner (SeAL) Scale; and the measure of the school 
environment was the SRI Teaching Environment Questionnaire. It 
was hypothesized that if the amOlmt of teacher talent as measured by 
the Teacher Perceiver Interviel"J increased, the students' perceptions 
of. the teacher and the students' self-concepts would also increase. 
It was also hypothesized that as the teacher talent increased, the 
teachers' perceptions of their Hork environment \;Quld increase. 
During the early winter of 1973-1974 school year, an assessment 
of the current teacher talents was made of a midwest private school 
staff (N = 16), using the Teacher Perceiver Interview process. The 
average TPI score for the teachers at that school at that time Has 
20.00. Also, during the eaTly winter of that same year the SRI Teacher 
24 G. D. Muller and J. A. Miller, "Increase in Teacher Talent," 
Unpublished Report (Lincoln, Nebraska: Selection Research, Inc., 
1974), 
Academy Questionnaire and the Self-Concept as a Learner 
'administered to students of these teachers, In addition, 
were given the SRI Teaching Environment Questionnaire, 
the Spring and Summer of 1974, many of the teachers 'left the 
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and new replacements were hired. In the early winter of the 
year, an assessment of the new staff (N = 17) was made 
the same instrmnents. 1~e average TPI score for the new 
for the 1974-1975 school year was 33.24. This difference was 
beyond the .01 level and therefore the teachers in the 
school year (1974-1975) had significantly higher TPI scores 
did teachers in the first school year (1973-1974). Again during 
winter of 1974, students were administered the SRI Teacher Perceiver 
, Academy Questionnaire and the Self-concept as a Learner Scale. The 
teachers were also administered the SRI Teaching Environment Questionnaire. 
1. It was concluded from the data collected that the increase 
in teachers' skill as measured by the Teacher Perceiver Interview 
increased. 
2. The student ratings of teachers on the SRI Teacher Perceiver 
Student Questionnaire increased on all three forms from the 1973-1974 
school year to the 1974-1975 school year. 
3. The school environment as measured by the SRI Teaching 
Environment Questionnaire changed significantly in a positive direction. 
The items ,;ith greatest positive change were concerned with the other 
£aculty members in the school, 
F ..
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In summary, it was concluded that a significant increase in 
teacher ta.lent as measured by the Teacher Perceiver Intervie''i occurred 
within the target school. Students' perceptions of their teachers 
increased from the first year to the second. The self~concepts of 
students increased significantly and proportionately to the increase 
in teachers' skill provided them, and that teachers' percepHons of 
their OHn environment increased measurably from the first administra~ 
tion with the original teachers to the second administration with the 
newly hired, more highly s~illed tea.chcrs. 
25 Muller conducted a study to investigate one possible criterion 
for the selection of teachers into a Nebraska public school district. 
The criterion used in this study Has a student rating of teachers. 
The key .question to be answeTed with data from the study was: Does 
this particular school district select teachers that will be rated 
high by the students on the SRI Teacher Perceiver Academy Questionnaire? 
The Teacher Perceiver Interview was administered to thirty~ 
seven prospective teachers. The intervie>vs 1<ere type~scripted and 
coded by local personnel. A total score for each teacher was ascertained. 
The thirty~seven teacheTs were subsequently employed by the school 
district. The SRI Teacher Perceiver Academy Questionnaire was administered 
to students of the thirty~seven teachers in the study, and total score 
results of that rating were calculated. 
25
G 
. 
. D. Muller, "Teacher Percelver 
l?redictor of Student Ratings," Unpublished 
Selection Research, Inc., 1975). 
Interview Score as a 
Report (Lincoln, Nebraska: 
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selection of teachers V/aS viewed as a "hit" (suc
cess
-
or a "nd.ss'" (unsuccessful selection), The breakpoints 
[,<lu
a
gm,en
cS 
were arbitrarily set at the medians of the measure-
used in the study. The median score for the TPI was 
the median score for the student rati»g questionnaire was in 
using that instrument's norm tables. 
iIlg these definitions, a "hit" was recorded if a teacher had 
ratings about the 50th percentile and a TPI rating of 26.6. 
was recorded if a teacher had student ratings below the 50th 
and a TPI rating below 26.6. All other combinations ,;ere 
It was concluded that the local school district, while using the 
perceiver Interview, "hit" on approximately eighty-one percent 
\,,,1'<+"0 predictions made with regard to student ratings. 
Millard and BrookS26 conducted a study for the purpose of 
if the Selection Research, IIlC., process of identifying 
would be likely to succeed in a school district and those 
would be less likely to succeed ln that same school district 
actually resulted in any differences that could be identified and 
measured. In order to use some criterion against which to make this 
judgment, characteristicS considered indicative of teacher effective-
-, ness were identified and put into three measuring devices. These 
26
J
. Millard and R. Brooks, "Selection Research project Evalua-
tion: A Three Year Study," Unpublished Report (Lincoln, Nebraska: 
Selection Research Inc., 1974). 
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ceS tncluded a student rating, an administrator rating, 
radng of teachers. 
the basis of the results obtained, the follo,;ing conclusions 
1, The SRI process of identifying teachers who were Itkely to 
successful in a given school district appeared to be reasonably 
" This "as seen by the fact that of the thirty-four comparisons 
made by peers, administrators and students, approximately 
,., .. tv .. pi, ~rt percent of them favored those groupS who were most highly 
by the SRI process. Less than sixteen percent favored 
groupS who ,1ere not as highly recommended. 
2. The SRI process appeared to be most successful in identifying 
t.)r()h"hl e success in a district when the criterion of succesS ,,<is deteT-
mined through ratings by students. In all eight of the twelve cases 
where comparisons were made on student ratings, the significant 
differences "hich existed favored those who were more highly recommended 
by the SRI process. 
27 Muller conducted a study involving teachers from sixteen 
schools in a count.y school district in Georgia.. Central office adminis-
trators of this district were asked to identify two teachers from each 
of the sixteen separate buildings who could be considered ·to be "out-
'standing. II The same central officer administrators were asked to identify 
27 G. D. ~\uller, "The SRI Teacher Perceiver Interview and Adminis-
trator Ratings," Unpublished Report (Lincoln, Nebraska: Selection 
Research, Inc., 1974-1975), 
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and like nlL'llber (twO from each building) of teache:rs from each 
buildings that would be classified as "not outstanding." A 
sixty-four teachers were, therefore, subjects in this study: 
in the "outstanding" group and thirty-two in the "not 
;tamd1ng" group, 
The Teacher Perceiver Interview was administered to all sixty-
teachers, and an analysis was made by a Teacher Perceiver 
;lleC1:~J 1st. The analyses of this specialist were checked by a Teacher 
~p~~lelve:r trainer, and an agreement of over ninety percent on an item-
item basis was ascertained. The analyst and the SRI trainer coded 
of the interviews without prior knowledge of their classification 
central office administration. 
The results of the data collected indicated that the "out-
standing" group of teachers scored higher in each of the twelve theme 
areas on the Teacher Perceiver Interview than did the "not outstanding" 
group. The largest difference existed for the Activation Theme, 
and the least difference existed on the Focus Tl,eme. Since the total 
scbre was statistically significantly higher for the "outstanding" 
group than the "not outstanding" group at a .001 level (F = 43.5, 
df = 63), it was concluded that the Teacher Perceiver Interview could 
identify differences between "outstanding" and "not outstanding" 
teachers as rated by local administrators. 
Muller and Goodwin 28 were involved in a study where the primary 
. 28
G
. D. Muller and Mable Good\1in, "Development of an Interview 
Procedure to Predict Student and Administrator Ratings of Prospective 
Applicants," Unpublished Report (Lincoln, Nebraska: Selection Research 
,Inc., 1971-1974). 
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iye ""s to develop a procedure for the selection of teachers who 
the ability to build a strong positive relationship with students. 
study took place in an urban setting with the coopcration of the 
parochial schools. 
A high level of teaching ability was operationally measured 
stud), by means of student ratings of teachers and principal 
of teachers, The rating instruments developed for this study 
Likert technique. The procedure for selecting the teachers 
who would score high on the rating instrument.s was a str:lCtured 
teacher interview t.eclmique developed by the proj ect researchers. 
The three instruments (the two rating instruments and the intervie,,) 
"ere developed and validated by Selection Research Inc., of Lincoln, 
Nebraska. 
In a randomized stratified sample, 101 t.eachers in the local 
district "ere administ.ered the interview, and their students and 
administrators were administered the rating instruments. A specifically 
trained analyst "as used to conduct the interviews; project staff 
"as administered the student scale; and the principal completed the 
administrator ratings. 
To establish a b"aseline for comparison purposes, the current 
teacher evaluation five-point rating scale being used by the pers01mel 
administration of the local school system was eorrelated to the Selection 
Research Student Questionnaire and the Selection Research Teacher 
Advocate Questionnaire. These correlations "ere relatively small: 
Current five-point rating scale to administrator ratings, r = -.04; 
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rating scale to student ratings, r '" _.03. The 
bet\1C
en 
the interview process and the student and adJl\inis-
are summarized as follOWS: Interview results to student 
~. 44; interview ratings to administrator ratings, r '" 
cl'se, the correlation between the current rating scale and 
)l\eas
ures 
and the intervieW score and the criterion measures 
(I{ the interview ratings. The increase in correlation in 
"as significant beyond the .05 level. It was concluded from 
1. Criteria for teacher effectiveness used in this 
project were reliable and validly measured. 
that: 
2. A process that includes a structured, low-stress 
interview scored by highly trained analysts was 
reliable and validly measured "successfultl. teachers. 
3. The selection interview developed in this project 
predicted teacher success in terms of the student 
and administrator ratings at a statisticallY signif-
icantly higher degree than the current selection 
process used by the local school system. 
A number of research studies are currently being conducted at 
university of Nebraska-Lincoln relative to the utilization of this 
Perceiver Instrument. They are: 
1. The relationship of the Teacher Perceiver process and other 
criteria for selection will be investigated. It is planned that a 
number of subjects will be administered the Teacher Perceiver IntervieW, 
the Cattrell 16 Personality Factor Test, the Minnesota Teacher Attitude 
Inventory (l-HAl) , and possibly one or tWO other attitude instruments. 
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demOgraphiC data such as age, se)(, teaching area and grade 
will be collected. The correlation of the Teacher perceiver 
each of these variables "ill be investigated. 
shortened version of the Teacher Perceiver Interview 
:items) will be correlated with the t9tal Teacher Perceiver 
purpose of this study will be to develop a short version of 
Interview that may be used as a screening device. 
could be administered by a local placement office, and 
neci:fi,c.answers could te transcribed and included in the. teacher'S 
3. fA two-year longitudinal study of the use of the Teacher 
cejNe,r.lnterview "ill be started. fA number of teachers will be 
te:ted the Teacher Perceiver Interview, and two. years later student 
ratings of those teachers will be acquired. The 
of thiS particular investigation are yet to be determined. 
A. study at the University of wyoming will investigate differ-
",e"nces between freshmen, sophomores, juniors and seniors on the Teacher ~ppr~piver Interview, It has often been asked if the Teacher Perceiver 
a possible process for identifying differences among students 
in the early years of college. thiS study may shed some light on that 
particular question. 
A special adaptation of the Teacher Perceiver Interview for 
,""",'i" ,,"'h'" ,f ",'i" ,du,,'ion "."n" i, b,in, fi,l
d 
""ed 
at Bloomsburg State College, Bloomsburg, Pennsylvania. Student and 
administrator ratings will be used as the criterion measures. 
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purpose of a current study in the New Orleans Public 
be to measure the effectiveness of a special use of the 
lJpcrceiver as a development tooL "In addition, a check of 
between teachers selected using the Teacher Perceiver process 
without the process will be made. 
Summary and Rationale 
The review of literature revealed pupil ratings of teachers 
reliable measures of t:oachereffectiveness. Students were consistent 
ective in the ratings of teachers. ConSidering the fact that 
ratings of teachers were found· to be reliable measures of teacher 
~4',;~t·;""",,,,,,, it can be assumed that vocational agriculture students 
agriculture instructors effectively. 
The literature also revealed that the Teacher Perceiver Interview 
an efficient and reliable means of measuring pupil-teacher rapport and 
potential for future pupil "teacher rapport; therefore, it can be 
that the interview may be an acceptable measure of pupil-teacher 
of vocational agriculture instructors. 
Other research reviewed supports this concept. 
others make this statement: 
29 Bucher and 
Tape recorded interviews offer many compelling advantages 
over written and memory reconstructed interviews. They 
enable the research worker to overcome a number of basic 
29Rue Bucher, Charles E. Fritz, and E. L. Quarntelli, "Tape 
. Recorded lntervie\'ls in Social Research, If American Sociological Review, 
XXII (June, 1956), p. 359. 
'm"trlQu,vlOgical and technical problems in gathering and data. They present a great forward stride 
greater precision of interview data coll
ect
-
. 30 t d liarrl.S sta e ; 
An interview can be an effective tool for administrators 
who kno
l
, hoy! to use it. Selecting the'itppropriate form 
for an interview, planning the intervie\;, and executing 
it according to its purpose-~these point the administrator 
.to
ward 
a successful interview. The intervie\;er must be 
skillful in interpreting feelings and ideas expressed by 
the interviewee. The intervie\Ver must be skilled in 
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selecting and using appropriate reactions. 
Wins
eman 
31 stated, "the interview technique was revealed to be 
and reliable means of measuring' teacher attitudes, potential 
rapport, and for evaluating t.he quality of teaching." 
Warner stated, "there was one seriOUS problem that hampers the 32 
usage of the interview instrument for the hiring of prospective 
That problem was the shortage of teachers." 
With the review of these studies, it appeared that an acceptable 
and technique of selecting a successful teacher may be through 
of utilizing an interview instrument based on a high correla-
tion with positive pupil rapport. 
30B M en . 
liarris, "Are Your Interviews Doing All They Should?" 
LXXI (~\ay, 1963), p. 86. 
Nation's Schools, 
:nAlbert W. Wins
eman
, Jr., "An Interview Process for Selecting 
Activating vocational Technical 'Instructors" (unpublished Doctoral 
dissertation, University of Nebraska, Lincoln, 1969). 
32 . Allen K. Warner, "A Structured Interview for predicting 
Future Pupil-Teacher Rapport" (unpublished Doctoral dissertation, 
University of Nebraska, Lincoln, 1969), p. 142. 
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The Teacher perceiver Interview instrument has been proven 
the selection of teachers that are competent and develop 
teacher-pupil rapport, SO it could be assumed that the instru-
select a positive teacher-pupil rapport vocational agriculture 
1'11e investigator questions this last assumption. The secondary 
at:lO
I1a1
' agriculture teachers I roles tend to be unique when compared 
classroom teachers: 
1. vocational agri<:ulture instructors tend to be involved more 
life of the student than other classroom teachers. 
2. vocational agriculture instructors usually teach a student 
up to four years; other teachers may not. 
3. Vocational agriculture instructors are involved with studen<;s 
extracurricular activities in the Future Farmers of America, "hile 
all classroom teachers have this opportunity. 
The evidence obtained from the previous investigations was adequate 
give the investigator reason to proceed with this research and 
if this instrument could be effective when used with different 
types of teachers. In this research the investigator dealt specificallY 
with vocational agriculture instructors. 
CHAPTER III 
PROCEDURES 
Conduct of the Study 
Information that would assist an administrator in the selection 
vocational agriculture teacher would be of great importance. 
The investigation consisted of four phases. The first phase 
review of literature that led to the development of the Teacher 
lntervie,,,. The three areas of literature revie",ed were the 
interviews, the effectiveness of teacher ratings by 
, and a. pre_employment interview that measures teacher-pupil 
capabilities of a teacher . 
.. ~~Il 
The second phase of the investigation involved the selection 
of the sample population, conducting the interviews with the vocational 
agriculture instructors, administering the Teacher Perceiver Student 
Questionnaires to their students, and administering the Teacher Advocate 
rating instrument to their principals. 
The N for this investigation ",as set at forty Qut of a total 
of 138 vocational agriculture teachers. This was approximately 
twenty-nine percent of the teachers. Forty-five agricultural instructors 
were actually selected in order to compensate for incomplete question-
naire data and to facilitate the final investigation in include forty 
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:I',orty"{iv
e 
teachers were drawn at random from the total 
vo<:;ational agriculture instructors in the State 0:1' Nebraska, 
<:;a11
s 
were made to each instructO"J: to obtain his 
included in the investigation. They, in turn, contacted 
and students to obtain their approval. Forty-
:ea.cher" were included in this study. Three were omitted due to 
aata. Bach teacher was visited and the following procedure 
1. The investigator, student teacher, or administrator 
the Teacher Perceiver Student Questionnaires to each 
Ie high school agricultural student. The name of the school 
the ,only identification asked for on the questiennaire. The N 
vocational agriculture students in the forty-twO scheol
s 
was 1882 . 
.. 2. The investigater administered the Teacher Advocate Adminis-
Questionnaire to each high school administrator by leaving the 
~ionnaire with the administrator, which was returned to the investiga-
in the day, or for his convenience, leaving a stamped 
to be mailed to the investigator upon completion. 
3. The investigator interviewed each instructor with the 
Perceiver Interview. Each interview was taped. The name of 
the teacher and school where he taught was induded on each tape for 
identification, 
,\ I 
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The th~rd phase consisted of the investigator evaluating and 
the taped interviews. Half of the interviews were scored 
by an SRI trainer to insure accuracy of the scores received 
The percentage agreement between the 
and the SRI trainer was 91.2 percent. This percentage 
'Dl;,,;~)l<"U by comparing the investigator's and SRI Trainer' s evalua-
on each interview and calculating a percentage agreement on each 
Then an average percentage agreement was calculated 
twenty interviews. 
'lli~ IV The fourth phase included the statistical analysis of the data 
obtained from the themes and total scores received from the Teacher 
Perceiver Intervie\;s, the Student Teacher Perceiver Questionnaires, and 
th.e Teacher Advocate Rating Instrument. 
Hypotheses 
To facilitate the utilization of the Teacher Perceiver Inter-
view as an instrument to evaluate vocational agriculture instructors, 
the following null hypotheses were tested; 
1. There is no statistically significant relationship between 
the total score received by the teacher intervieIVed IVith the Teacher 
Perceiver lnterview and the mean score received from the high school 
vocational agriculture students utilizing the Teacher Perceiver Student 
Questionnaire. 
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There is no statisticallY significant relationshiP between 
score received by the teacher interviewed with the Teacher 
~llterview and the total score received from the Teacher 
"ci
o
, InO<oWW' odninio1 .. ,d
lO hi' "hoo
l 
Fi
Oci
P'" 
,. "'''' i' on ",d,li"l1Y ,ignifio@l ,dolioo,hip M"'on 
. """"uol ,,~, ,,0'" ,"",1",d by lhe , .. ,hg , on ,0. ·""ho' 
Interview and the mean score received from the high school io~1 ,,'i~"u;, "udon" ulililiO' '" ,,,'h", p",d'" 51uden' 
tiOnnaire . 4. There is no sta.tisticallY significant relationship between 
iodi
YidU
" Ih'" ''0'" ""iY", hy ,1" ""ho' 00 ,h' ",'h" 
,,,,,i
Y
" 10"""i," end <h' ,oul ,,"" ""innd ,ron 1M ,."h" 
",,"'" "ling in;",,",,ml ,dnimi""" 10 hi' "hon
1 
p,i
oci
P'" 
5. There is no statisticallY significant variance between 
'h' ",,0"'"Y iO'"'UO"" ioolud,d io ,1'0 oo,""iY' ,"",I' ,f ,,",1,,,, 
"" "" y",oli,Ml ,g,i~l "'" in;'''''''' ioch,d,d iu ,hi' ;ludy. 
6. There is no individual question contained in the Teacher 
"",iY" In,."i" iu,''"''o, roo" ,1"ifi"0' io 'h' "",'i'" of 
vocational agriculture instructors than any other question. 
statistical TechniqueS 
"'. oull h1'1'o<ho>i' .0; .no""'" " , ,,~, 'f ,ef"~" ~d "PP~"'"" ,,",;,,,,,1 ,",h"i'!uo> no" ~pl"y,d eo ~'lY" lh" ,"". 
A discussion of these techniqueS fo11
o
\<s: 
The null hypothesis, or no significant relation, provides a 
evaluate data in terms of statistical tests of significance, 
describes the probability of rejection of the null hypo-
Although results were reported at the levels obtained, the 
percent (.05) level of statistical significance was selected in 
investigation. The five percent (:05) level of significance 
means an obtained result significant at this level could occur by 
only five times in 100 trials. l 
Coefficient of Correlation 
TIle coefficient of correlation was the statistical technique 
to determi"e the extent of relation between variables that can be 
quantified. The properties of a correlation coefficient (r) may be 
sWlli~arized as follows: 
1. r will be positive l'Jhen the correlation is positive and 
negative when the correlation is negative. 
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2. r = +1 when the relationship is positive and perfect, and 
l' = -1 when the relationship is negative and perfect. 
3. When there is a complete lack of relationship, r = O. 
4. r will assume values between -1 and +1 for intermediate 
degrees of correlation; the larger the absolute value of r, the 
Holt, 
IF. N. Kerlinger,· Foundations of Behavioral Research (Ne," York, 
Rinehart and Winston, Inc., 1965): 
or closer the correlation.
2 
@!;~~ product-Moment Coefficient of Correlation (;0 
The formula employed in the investigation for computing the 
product-moment coefficient of correlation was: 3 
N LXY - LXl:Y 
IN 
N = the number of cases 
l: = the sum of 
x = the first variable 
Y = the second variable 
Othogonal Rotation: Varimax Technique of Factor Analysis 
Factor analysis was the statistical technique employed to 
47 
explain or account for the variances of the independent variables in 
this investigation. The varimax criterion centers on simplifying the 
columns of a factor matrix. Varimax defines a simple factor as one 
with only Is and as in the column. This simplification is equivalent 
to maximizing the variance of the squared loadings in each column. 
2paul Bloomers and E. F. Lindquist, E1~mentary Statistical 
Methods in Psychology and Education (Boston: - Houghton Mifflin Company, 
1960). 
York; 
3Merle W. Tate, Statistics in Education and Psychology (New 
Macmillan Company, 1965). 
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The ultimate goal of any rotation was to obtain some theoretically 
)lleaningful factors and, if possible, the simplest factor structure. 
To achieve such a sjmple structure, some rules of thumb were established, 
These were: 
Each 1'01' of the factor matrix should have at least 
one zero, 
2, If there are m common factors, each column of the factor 
matrix should have at least m zeros. 
3. For every pair of colunms of the factor matrix, there 
should be several variables \1hose entries vanish in 
one colwml, but not in the other. 
4, For every pair of columns of the factor matrixo a large 
proportion of the variables should have vanishing entries 
in both columns when there are four or more factors. 
5. For every pair of columns of the factor matrix, 
there should be only a small number of variables "ith 
nonvanishing entries on both colunms. 4 
n 
.)(uder-Richarson Forrnul a ~ (KR20) 5 
m 
E 
p=l 
a. 2)2 
--.l£ 
h. 2 
J 
maximum 
The Kuder-Richardson Formula 20 (KRZO) "as used because the 
instrument utilized had more than two response categories for each 
question. The individual item variances were calculated. 
4 
. Statistical Package for ,the Social Sciences (Lincoln, Nebraska: 
Umversity of Nebraska), p. 485-:- -- -----
5Henry E. Garrett, Statistics in'Psychology and Education (New 
York: Longmans Green and Company, 1953). 
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An individual eitlwr passed or failed the item. A 1 was assigned 
The score vms the number of items 
for pass, and 0 for a failure. 
done correctly. The proportion of individuals passing item \ was 
denoted by the symbol p \, and the proporti.on failing by q l, where 
pt, An esti.mate of reliability is given by; 
where 
l' 
xx 
= 
S 2 
X 
q\ 
N = number of test items 
S 2 = variance of scores on test defined as EeX-X)2/N 
X 
ptql = product of proportion of passes and fails for item \ 
n L ptq\ = sum of these products for N items 
\=1 
The coefficient r computed by this formula Hill 'cake values 
XX 
ranging from zero to unity. If the responses of individuals to the 
test items arc assigned at random, the expectation of Sx is equal to 
n 
and the expectation of l' is zero. xx 
If all items are 
L P\q\ 
\=1 
perfectly correlated, a situation can only arise when all items have 
the same difficulty, r '" 1. The correlation between items is the 
XX 
phi coefficient. 
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. 6 
"'.'C:!:]..;;::.:;.. of 'l'arJ.ance 
AnalysiS of variance was employed in determining the degree 
variance in this investigation. The value of analysis of variance 
testing experimental hypotheses is demonstrated in those problems 
the significance of the differences among several means is 
The Teacher Perceiver Interview 
~- -The Teacher Perceiver Interviel< (TPI) consisted of sixty open-
ended interviel< questions given to prospective or practicing teachers. 
An analysis of each of the interviewee responses to each of the items 
\'las made and a numerical score of 1 or 0 I;as assigned to each response. 
'!"he overall total score for the interview ranged from 0 to 60. The 
interview items were divided into twelve theme areas, and therefore 
thirteen different scores were calculated for each subject: one for 
each of the theme areas and a total score. The t\;el ve theme areas were 
identified and defined as follows: 
Mission. Mission is that which takes some individuals and 
groupS out of society's mainstream in order to assure the quality and 
purposiveness of that mainstream. Mission is a deep underlying belief 
that students can grow and attain self_actualization. A teacher with 
mission has a goal to make a significant contribution to other people. 
6Ibid ., pp. 269-301. 
~mpathy. Empathy is the apprehension and acceptance of the 
of mind of another person. Practically, it can be said that 
himself into the other person's place. Empathy is the 
iOITlen.o
n 
that provides the teacher feedback about the individual 
feelings and thoughts, 
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Rapport drive. The rapport drive is evidenced by the teacher's 
to have an approving and mutually favorable relationship with 
The teacher likes students and expects them to recipro-
Rapport is seen by the teacher as a favorable and necessary 
fion of learning. 
Individualized perception. Individualized perception means 
the teacher spontaneously thinks about the interest and needs 
each student and makes every effort to personalize each student's 
Listening. The listening theme is evident when a person 
listens to others with responsiveness and acceptance. 
is viewed as beneficial to the speaker. 
Investment. The investment theme is indicated by the teacher's 
capacity to receive a satisfaction from the growth ·of students. This 
is in contrast to the person who must personally perform to achieve 
satisfaction. 
Input drive. Input drive is evidenced by the teacher who is 
continuously searching for ideas, materials, and experiences to use 
in helping other people, especially students. 
52 
Activation. Activation indicates that the teacher is capable 
stimulating students to think, to respond, to feel~"to lea'>l. 
Innavation. The innovation theme is indicated when a teacher 
new ideas and techniques. A certain amount of determination is 
in this theme because the idea has-to be implemented. At 
level of innovation is creativity where the teacher has the 
of putting information and experience together into new 
Gestalt. The Gestalt theme indicates the teacher has a drive 
toward completeness. The teacher sees in patterns~~is uneasy until 
work is finished. When Gestalt is high, the teacher tends toward 
perfectionism. Even though form and structure are important, the 
individual student is considered first. The teacher works from 
individual to structure. 
Objectivity. Objectivity is indicated ,,,hen a teacher responds 
t.o the total situation. He gets facts and understands first as compared 
to making an impulsive reaction. 
Focus. Focus is indicated when a person has models and goals. 
'The person 1 s life is moving in a planned direction. The teacher 
kno\;s what the goals are and selects activities in terms of these goals. 
During 1975, interviews of 288 teachers from a seven~state 
area ,"ere collected using the Teacher Perceiver Instrument. The 
states included were: Nebraska, Ohio, Illinois, Colorado, Arizona, 
Minnesota and Texas. Trainees who were participants in Teacher 
Perceiver training workshops were to bring an intervie," of a teacher 
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applicant or practicing teacher to the vlOrkshop. The intervievis 
studied in those workshops made up the normative sample. Of the total 
of 288 teachers, 147 were secondary (69 men and 78 women), and 
141 were elementary (133 women and eight men). Ta.ble I gives the 
theme and total characteristics by classification. Each theme score 
could range from 0 to 5. 
Table II presents the theme means, standard deviations and 
unadjusted l' theme to total correlations. All these scores appear 
to have adequate variability. The empathy, rapport drive and Gestalt 
themes received the lowest mean score, while the innovation and focus 
themes received the highest mean score based on the normative sample. 
The interivew process has been checked for test-retest reli-
ability on a sample of thirty teachers in a mid,;est school system. 
A Pearson product-moment correlation of .95 between the first adminis-
tration and second administration of the interviel; process was estab-
lished.? 
A series of eight validity studies was completed. Correlations 
. between student ratings and interview process ranged from .44 to 175. 
These are presented in the review of literature (pp. 26-36). 
Student Questionnaire 
The SRI Teacher Perceiver Academy 7-A Student Questionnaire 
7 G. D. Muller and Mable Goodwin, "Development of an lnterview 
Procedure to Predict Student and Administrator Ratings of Prospective 
Applicants," Unpublished Report (Lincoln, Nebraska: Selection Research, 
Inc., 1971-1974). 
Theme 
Mission 
Empathy 
Rapport drive 
Indi vidualiz ed 
perception 
Listening 
Investment 
~nput drive 
Activation 
Innovation 
Gestalt 
Objectivity 
Focus 
Total 
TABLE I 
TEACHER PERCEIVER INTERVIEW THEME SCORES BY CLASSIFICATION OF 
TEACHERS IN THE NORMATIVE SAMPLE 
eN = 288) 
Secondary Men Secondary Women Elementary 
eN " 69) eN = 78) eN = 141) 
Standard Standard Standard 
Mean. Deviation Mean Deviation Mean Deviation 
2.17 1.12 2.27 1.08 2.33 1.13 
1.46 1,20 1,47 1.20 1.68 1.20 
1,62 1,21 1,63 1.26 1. 87 1,17 
1,72 1.17 1.88 1.17 2.18 1. 21 
1. 88 1.46 2.17 1.37 1.89 1. 22 
2.54 1. 43 2.51 1. 38 2.70 1. 31 
2.39 1.25 2.22 0.99 2.49 1. 23 
2.22 1.16 2.37 1.26 2.46 1.20 
2.72 1.34 2.96 1. 23 2.89 1.32 
1. 88 1.09 1.88 1.04 1. 80 1. 20 
1. 88 1.12 1. 96 1.18 2.17 1.18 
2.74 1.13 2.65 1.29 2.88 1. 31 
25.25 7.82 25.99 7.77 27.33 7.52 
Total 
(N " 299) 
Standard 
Mean Deviation 
2.28 loll 
1.58 1.20 
1. 74 1. 21 
1. 99 1.20 
1. 97 1,32 
2.61 1.36 
2.39 1.18 
2.38 1. 21 
2.87 1. 30 
1.84 1.13 
2.05 1.17 
2.78 1.26 
26.47 8.69 en 
"" 
TABLE II 
THEME MEAN SCORES INCLUDING STNmARD DEVIATION 
AND TBEHE TO TOTAL SCORE CORRELATIONS 
OF THE NORH.i\TIVE SAHPLE OF TEACHERS 
(N = 288) 
:-
Standard 
Mean Deviation 
,,Theme 
2.28 1.11 
01 Mission 
1.58 1.20 
02 Empathy 
03 Rapport drive 
1. 74 1.21 
04 XndiVidualized perception 1. 99 
1.20 
05 Listening 
1. 97 1.32 
06 InvestmE;nt 
2.61 1.36 
07 Input drive 
2.39 1.18 
08 Activation 
2.38 1.21 
09 Innovation 
2.87 1.30 
1.84 1.12 
10 Gestalt 
.11 Obj ecti vi ty 
2.05 1.17 
2.78 1.26 
12 FocuS 
26.47 7.69 
Total 
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r to Total 
.48 
.58 
.59 
.52 
.54 
.63 
.32 
.58 
.55 
.• 45 
.55 
.48 
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(l\ppendi:K A) is a questionnaire developed by Selection Research, Inc, 
Items for the questionnaire weH' generated by SRI associates 
in an attempt to measure the behaviors of teachers with regard to the 
tw
el 
ve life themes described in the Teacher Perceiver Interview, 
The questionnaire consists of forty questions which are an 
evaluation of a teacher by his/her students, The choices of response 
'to each question are: stronglY disagree, disagree, undecided, agree 
and strongly agree, 
In administering the questionnaire the following "as emphasized: 
(1) The research Vias being conducted under the auspices of the Agri-
cultural Education Department, college of Agriculture, University of 
Nebraska-Lincoln, (2) the st.udy was an evaluation of ~cheir vocational 
agriculture instructor, (3) the students "ere not to si,gn their names, 
(4) under no conditions would their teacher or any other school official 
in the system see their questionnaire, and (5) the \'lay they ansHered 
the questions would remain confidentiaL 
Teacher Advocate Questionnaj~ 
The SRI Teacher Perceived Academy Questionnaire for Teacher 
Advocates (Appendix B) is a questionnaire developed by Selection Research, 
Inc, Items for the questionnaire were generated by SRI associates in 
an attempt to mcasure the behaviors of teachers. with regard to the tIVelve 
life themes described in the Teacher Perceiver IntervieVl, The tl'lenty-
four i telns in this instrument Here essentially the same as the first 
tVlenty-four items in the student questionnaire, 
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Xn administering the questionnaire the following was emphasized: 
The research was being conducted under the auspices of the Agricultural 
Department, College of Agriculture, University of Nebraska-
(2) the study was an evaluation of their vocational agriculture 
>, ~ •. 
tructor, (3) the administrators were not to sign their names, (4) IIDder 
ciJndition would thei.r teachers or any other official in the system 
their questionnaire, and (5) the way they answered the questions 
remain confidential. 
Certification of Investigator 
Before the research was completed, it was necessary that the 
:investigator be certified in the use of the Teacher Perceiver Inter-
view instrument. Certification included administering the interview 
correctly. This consisted of interviewing the subjects in a low-stress 
setting which would be in an area where outside noises or people would not 
disturb the interview, the temperature was comfortable, and the furnishing 
and decor of the room would be pleasing. The interviewee would be 
. informed of the nature of the interview and requested to express his 
. true feeling. The interviewer made every attempt to put the subj ect at 
(Oase during the administration of the interview. The intervieH Has 
tape-recorded to allow the analyst to revieH the actual words of the 
Subject and to make a more reliable judgment regarding the answer. 
The items were asked in a consistent and exact manner for each subject. 
The interviewer., however, made every attempt to keep the interview from 
becoming a COld, sterile experience for the interviel1ee. The 
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was then required to score the required number of scripted 
intervieNs (thirty to fifty) with a trainer. A scoring 
of eighty-five percent agreement on item-by-item coding 
established betNeen the trainer and the trainee before certification 
granted. 
Chapter -IV will contain a description of the results of the 
analysis of the data. 
CHAPTER IV 
REPORT OF FINDINGS 
The purpose of this investigation \'ias to substantiate the use 
Teacher Perceiver Interview instrument for the selection of 
positive teacher-pupil rapport vocational agriculture instructors. 
Test Instrument Validation 
To establish internal consistency of the student questionnaire 
instrument, a varimax rotated factor analysis and a Kuder-Richardson 
correlation coefficient were run. The results of the factor analysis 
yielded one primary factor that included 74.3 percent of the variance 
(Appendix C). No subsequent factors accounted for more than eight percent 
of the variance, and all items loaded positively in the first factor. 
Therefore, it was assumed that this instrument was a uni-factor measure. 
An examination of the items led the researcher to conclude that this 
single measure Vias one of students' perceptions of the student-teacher 
relationship. A Kuder-Richardson correlation coefficient of +.94 \'ias 
obtained. These data again substantiated that the instTlJlllCnt ;;as basically 
an internally consistent measure. 
A mean score of 139.8 and a standard deviation of 22.2 were 
obtained from the 1882 student questionnaires used in this study. A 
range from forty to two hundred was possible on each rating. The 
actual range for the forty-two subjects in the study was from 116.9 
to 156.7 for the'actual range of 29.8 points. These data would suggest 
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that the instrument had adequate variability. 
Since this instrument had adequate variability and internal 
consistency, and since the items used logically measured the behaviors 
that l1ere to be measured, this instrument v/aS deemed acceptable for this 
studY· 
To establish internal consistency of the teacher advocate 
questionnaire, a Kuder-Richardson correlation coefficient was run and 
yielded a +.94 correlation. No factor analysis was made with regard to 
this instrument since only for'cy-tviO ratings were available for analysis. 
A mean 5COX·0 of 95.0 and a standard deviation of 12.9 were ob-
tained from the forty-two administrator ratings used in this study. A 
range from 24 to 120 was possible on each rating, but an actual range 
from 46 to 120 or seventy-four points was calculated for this sample. 
These data would suggest that.this instrument had adequate variability. 
Since this instrument had adequate variability and internal 
consistency, and since the items used logically measured the behaviors 
that \Vere to be measured, this instrument was deemed acceptable for this 
study. 
Findings 
Since the null hypothesis was used as a statistical frame of 
reference in this study, the results will consist of interpretations in 
terms of the null hypotheses. 
There is no statistically significant relationship 
between the total score received by the teacher inter-
viewed with the Teacher Perceiver Interview and the 
mean score received from the high school vocational 
agriculture students utilizing the Teacher Perceiver 
Student Questionnaire. 
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The total score received by each of the vocational agricultural 
Teacher Perceiver Interview was correlated with the 
score received by their students. The coefficient of correlation 
III. The N for this correlation was 42. For an 
of 42, statistical significance at the five percent level of confidence 
fotmd at +.30 Pearson product-moment coefficient of correlation 
(r), or better. Therefore, the null hypothesis was rejected. 
TABLE III 
COEFFICIENTS OF CORRELATION BETWEEN TEACHER PERCEIVER INTERVIEW 
SCORES, ADMINISTRATOR RATING, AND STUDENTS' RATING OF 
VOCATIONAL AGRICULTURE INSTRUCTORS 
(N '" 42) 
TPI 
Total Mean Standard 
Correlation 
Student 
to Correlation to 
Administrator 
Score Deviation Rating Rating 
894 21.33 5.23 +.40' +.37* 
* Significant beyond p < • os. 
,,",1" 
:: ; 
Hypothesis #2 
There is no statistically significant relationship 
between the total score received by the teacher inter-
viewed with the Teacher Perceiver Interview and the 
total score received from the Teacher Advocate Rating 
Instrument administered to his school principal. 
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The total score received by each of_the vocational agriculture 
was correlated with the total score received by their 
The coefficient of correlation may be seen in Table III. 
this correlation was 42. For an N of 42 , statistical signifi-
five percent level of confidence was fOQnd ac +.30 Pearson 
coefficient of correlation (r), or better. Therefore, the 
'hypothesis was rej ected. 
Hypothesis #3 
There is no statistically significant relationship 
between individual theme scores received by the teacher 
on the Teacher Perceiver Interview and the mean score 
received from the high school vocational agriculture 
students utilizing the Teacher Perceiver Student 
Questionnaire. 
Table IV presents correlation coefficients of the total score 
by the vocational agriculture instructor on each theme to 
evaluation total score and student evaluation total score. 
score of each of the twelve theme areas received by the voca-
tional agriculture instructors was correlated \dth the mean score received 
by their students. As can be seen in Table IV, statistical significance 
at the five percent level of confidence was obtained for the listening, 
investment and activation themes; therefore, the null hypothesis was 
rejected for these three themes. These themes are defined on pages 50-52, 
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It can be noted that the activation theme Vias significant for both students 
and administrators. 
There is no statistically significant relationship 
between the individual theme scores received by the 
teacher on the Teacher Perceiver InterviEM and the 
total scores received from the Teacher Advocate 
rating instrument administered to his school 
principal. 
The mean score of each of the twelve theme areas received by 
the vocational. agriculture instructors was correlated with the total 
score received by their administrator. Table IV shoNs that statistical 
significance at the five percent level was obtained for the activation 
and Gestalt themes; therefore, the null hypothesis was rejected for these 
two themes. These themes are defined on pages 50-52. 
Certain themes received negative correlations fox both the 
student xating and administrator rating. 
Null Hypothesis ~ 
There is no statistically significant variance between 
the secondary instTuctors included in the normative 
sample of teachers and the vocational agTiculture 
instructors included in this study. 
As stated in, summarizing the revie" of literature, the Teacher 
Perceiver Int,ervieH instrument proved valid in the selection of 
teachers that aTe competent and develop posi tiv'e teacher-pupil rapport. 
The investigator pUTsued the rationale that the instrument \;ould select 
a positive teacher-pupil Tapport vocational agriculture instructor. 
TABLE. IV 
MEAN SCORE AND COEFFICIENTS OF CORRELATIONS BY THEME BETWEEN TEACHER PERCEIVER 
INTERVIEW THEME SCORES, ADMINISTRATOR RATINGS AND STUDENT RATINGS OF 
VOCATIONAL AGRICULTURE INSTRUCTORS 
eN = 42) 
Correlation to 
Mean Standard Correlation to Administrator 
Theme Score Deviation Student Rating Rating 
Mission 1.69 .87 .09 .15 
Empathy 1.19 1.06 -.08 -.01 
Rapport drive 1.14 .98 .03 -.02 
Individualized 
perception 1. 79 1..12 .15 .21 
Listening 1. 31 1.32 .35* .26 
,Investment 2.48 1.06 .32" -.00 
Input drive 2.45 1.04 .28 .15 
Activation 1. 76 .96 .31* .33* 
Innovation 2.07 1.28 .18 .01 
Gestalt 1.57 .89 .16 .33* 
Objectivity 2.00 1.17 .03 .25 
Focus 1.88 1.27 .16 .19 
Total 21. 33 5.23 .40 .37 
* Significant beyond p < .05. 
'-> 
... •• :;':m" 
~,i. 
'" 
"" 
65 
Although this investigation proved cthatthe 'results "of the, 
:rela"clc)no obtained by ,the Teacher Perceiver Interview were positively 
tistiC,al,lY significant in the selection of positive teacher-student 
vocational agriculture instructors, it can be seen in Table V 
v<,,:tlt'ional agriculture teachers were diff-erent from the normative 
The total score received by the vocational 
tural instructors was 2l.33,the total score of the 288 instruc-
and the total of the sixty-nine secondary male instructors 
The vocational agriculture instructors in this study were 
random, while the teachers in the normative sample were 
through interviews of participating schools with Selection 
Even with this limitation, there was no better data 
"".,.,,'" avaIlable at that time on whic::h to compare men I s scores. 
table VI presents an analysis of variance of the sixty-nine 
;e(:or~$lry men instructors included in the normative sample of teachers and 
voc::j;tional agriculture instructors. An F-score of 8.12 was obtained 
significant at the one percent level. With this significant 
it can be seen that the forty-two vocational agriculture 
were different from the sixty-nine secondary male teachers 
th",'normative sample; therefore, the null hypothesis was rejected. 
TABLE V 
COMPARISON OF MEAN SCORES OF THE THEME Ca~CTERISTICS BETWEEN THE NORMATIVE SAMPLE, 
THE SECONDARY MEN IN THE NO~~TIVE SAMPLE AND THE VOCATIONAL 
AGRICULTURE INSTRUCTORS 
Normative Sample Seconda:ry Men Vocational Ag:ricultu:re 
(N : 288) (N : 69) Inst:ructo:rs (N : 42) 
Mean Standa:rd Mean Standa:rd Mean Standa:rd 
Theme Sco:re Deviation Sco:re Deviation Sco:re Deviation 
Mission 2.28 1.11 2.17 1.12 1. 69 .87 
Empathy 1. 58 1. 20 1. 46 1. 20 1.19 1. 06 
Rappo:rt d:ri ve 1. 74 1. 21 1.62 1.21 1.14 .98 
Individualized 
pe:rception 1. 99 1. 20 1.72 1.17 1. 79 1.12 
Listening 1. 97 1.32 1. 88 1. 46. 1. 31 1. 32 
Investment 2.61 1. 36 2.54 1.43 2.48 1. 06 
Input d:rive 2.39 1.18 2.39 1. 25 2.45 1.04 
Activation 2.38 1.21 2.22 1.16 1. 76 .96 
Innovation 2.87 1.30 2.72 1.34 2.07 1.28 
Gestalt 1. 84 .1.13 1.88 1.09 1.57 .89 
Obj ecti vi ty 2.05 1.17 1.88 1.12 2.00 1.17 
Focus 2.78 1.26 2.74 1.13 1.88 1.27 
Total 26.47 7.69 25.25 7.82 21.33 5.23 
, --~-- . 
0-
cr-
TABLE VI 
ANALYSIS OF VARIANCE BETWEEN NORMATIVE SAMPLE OF W,LE TEACHERS 
AND VOCATIONAL AGRICULTURE TEACHERS 
(N = 111) 
Mean 
Sum of 
Squares df 
Squares 
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F 
401.2 1 
401.2 8.12* 
5383.8 109 
49.4 
5786.0 110 
beyond P < .01 
Hypothesis #6 
There is no individual question contained in the Teacher 
Perceiver Intervie\; instrument more significant in the 
selection of vocational agriculture instructors than an), 
other question. 
In the analysis of each question of the Teacher Perceiver 
~lntI3r'li,'~, three separate correlations were conducted. These were: 
An item to total correlation which provided an index of discrimina-
(2) an item to student rating, and (3) an item to administrator 
The second and third correlations present two criterion checks 
interview instrument. 
reader analysis, the coefficients of correlations were assigned 
To present the data in a numerical form which would facilitate 
a numerical score by the investigator as follows: 
-1.0 ,0 '" 1 
.0 +.10 '" 2 
+ .10 +.20 '" 3 
+ .20 +.30 '" 4 
Above .30 '" 5 
> Table VII presents the three corJ;elatj,on checks in numerical 
Appendix D presents the actual correlation coefficients. An 
of how the total numerical score was obtained can be seen by 
to Appendix D, question 39. The unadjusted r for the theme 
was .25 which results in a numerical score of 4. Likewise the 
r of item to administrator rating was .30 giving a score of 
:the r of item to student rating was .04 giving a score of 2. 
4, 5 and 2 together gave a numerical score in Table VII for 
The sum of the total score column was 503. The average score 
68 
sixty questions·was 8.38. It was the investigator's judgment that 
question that had a total, score above the average score obtained for 
questions would receive.lllore emphasis in the evaluation when 
Ln1:el~v:iel"i:nJ?: vocational agriculture instructors. This decision resulted 
the selection of thirty-two questions out of the sixty-question interview 
total score of nine or more; therefore, the null hypothesis is 
for the thirty-two questions receiving a total· of nine points 
mOre. 
Table VIII presents the thirty-t,;o selected discriminate questions 
relation to the theme areas they represent and the total number of 
considered discriminate selected in each theme. 
Question 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
TABLE VII 
NUMERICAL SCORES ASSIGNED TO INDIVIDUAL QUESTIONS ON THE TEACHER PERCEIVER INTERVIEW 
FOR VOCATIONAL AGRICULTURE TEACHERS, ADMINISTRATORS A.l'lD STUDENTS 
Item to Item to 
Standard Item to Administrator Student 
Mean Deviation Total Rating Rating 
.21 .42 3 +1 +3 
.21 .42 1 +1 +2 
.14 .35 4 +2 +3 
.17 .38 4 +2 +1 
.36 .49 4 +5 +5 
.43 .50 5 +3 . I +3 
.55 .50 5 +1 +3 
.17 .38 5 +4 +2 
.36 .49 3 +3 +2 
.52 .51 1 +2 +2 
.14 .35 5 +1 +1 
.36 .49 4 +2 +4 
.21 .42 5 +4 +2 
Total 
Score 
= 7 
= 4 
.= 9* 
= 7 
=14* 
=11* 
= 9* 
=11* 
= 8 
= 5 
= 7 
=10* 
'" 
'"' 
=11* 
-
TABLE VII (continued) 
Item to Item to 
Standard Item to Administrator Student Total 
Question Mean Deviation Total Rating Rating Score 
14 .24 .43 1 +2 +1 '" 4 
15 .33 .48 5 +1 +3 '" 9* 
16 .24 .43 4 +3 +1 '" 8 
17 .36 .49 5 +2 +5 =12* 
18 .60 .50 4 +2 +2 = 8 
19 .70 .47 5 +5 +4 =14* 
20 .40 .50 4 +3 +3 =10* 
21 .24 .43 3 +2 ,·1 = 6 
22 .31 .47 1 +2 +1 '" 4 
23 .45 .50 3 +4 +2 = 9* 
24 .33 .48 4 +1 +3 '" 8 
25 .62 .49 4 +3 +5 =12* 
26 .36 .4g 2 +1 +1 '" 4 
27 .31 .47 1 +1 +1 ::::: 3 
" <::> 
28 .6g .47 2 +1 +2 = 6 
Item to Item to 
Standard Item to Administrator Student Total 
Question Mean Deviation Total Rating Rating Score 
29 .26 .45 5 +2 +3 =10* 
30 .55 .50 2 +2 +3 = 7 
31 .60 .50 1 +1 +1 = 3 
32 .19 .40 1 +2 +2 = 5 
33 .62 .49 1 +1 +1 
'" 3 
34 .14 .35 5 +5 +2 =12* 
35 .38 .49 4 +4 +3 =11* 
36 .50 .51 3 +2 +1 = 6 
37 .26 .45 5 +3 +2 =10* 
38 .19 .40 4 +5 +2 =11* 
39 .33 .48 4 +5 +2 =11* 
40 .19 .40 4 +2 +3 '" 9* 
41 .12 • 33 5 +3 +2 =10* 
42 .67 .48 2 +1 +4 = 7 
43 .29 .46 4 +2 +1 = 7 
" 
,... 
44 .52 .51 1 +2 +2 '" 5 
"\- -
Item to : Item to 
Standard Item to Administrator Student Total 
Question Mean Deviation Total Rating Rating Score 
45 .50 .51 5 +1 +S =11* 
46 .12 .33 4 +3 +4 =11* 
47 .38 .49 2 +3 +1 = 6 
48 .33 .48 5 +5 +3 =13* 
49 .38 .49 1 +1 +1 = 3 
50 .19 .40 4 +2 +4 =10* 
51 .02 .15 1 +1 +2 = 4 
52 .50 .51 5 ... 4 +3 =12* 
53 .21 .42 4 +3 +2 = 9* 
54 .24 .43 4 ... 1 +2 = 7 
55 .33 .48 3 +3 +4 =10* 
56 .48 .51 5 ... 4 +4 =13* 
57 .36 ,.49 5 +2 +3 =10* 
58 .48 .51 4 "'3 +3 =10* 
..., 
tv 
,~ 
Question Mean 
59 .26 
60 .57 
* Total score of 9 or more. 
Standard 
Deviation 
.45 
.50 
Item to 
Total 
5 
3 
Item to 
Administrator 
Rating 
+2 
+2 
Item to 
Student 
Rating 
+3 
+1 
Total 
Score 
=10* 
= 6 
...., 
w 
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TABLE VIII 
SELECTED THIRTY -TWO QUESTIONS CONSIDERED PREDICTIVE IN SELECTING 
VOCATIONAL AGRICULTURE INSTRUCTORS 
- ThemEl 
QUElstion Total 
Number 
(Five Questions per Theme) 
Number Questions 
per Theme 
3 
Mission 
13, 25, 37 
2 
Empathy 
38, SO 
3 
Rapport drive 
3, IS, 39 
2 
Individualized 40, 
52 
perception 
Listening 5, 
17, 29, 41, 53 
5 
1 
Investment 6 3 
Input drive 7, 19, 
5S 
3 
Activation 8, 
20, S6 
2 
Innovation 45, 
57 
3 
Gestal t 34, 
46, 58 
3 
Obj ectivi ty 23, 35, S9 2 
Focus 12, 
48 
Total 32 
Note: Questions are paraphrased 
in Appendix D. 
With the revised Teacher Perceiver Interview instrument in-
eluding these selected thirty-two questions, the correlation coefficients 
in relation to the student and administrator ratings are presented 
in Table IX. 
TABLE IX 
CORRELATlON BETWEEN REVISED TEACHER PERCEIVER INTERVIEW SCORES 
AND STUDENT RATINGS OF VOCATIONAL AGRICULTURE INSTRUCTORS 
(Using Selected 32 Questions) 
Correlation to 
Administrative 
Rating 
,44 
Correlation 
to Student 
Rating 
.48 
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The correlations of .44 on the administrator rating and .48 
student rating, as seen in Table IX, proved the thirty-two selected 
tions more predictive in the selection of positive teacher-pupil 
ta.~crrt vocational agriculture instructors than the sixty question 
~each¢r Perceiver Interview which received correlations of .37 on the 
rating and .40 on the student rating. 
CHAPTER V 
s~~y AND CONCLUSIONS 
The purpose of this research was to test the use of the Teacher 
perceiver Intervie\~ instrument in the selection of positive teacher-
pUl'il rapport vocational agriculture instructors. 
summary 
.. 
Review of Selected Literature 
A review of the literature related to teacher selection revealed 
that the investigation could be classified into three areas. These 
three "ere: pupil ratings of their teacherS, the use of the intervie" 
technique as a means of teacher selection, and the combination of these 
two techniques ",hich "ould be the use of an interview that would select 
positive teacher-student rapport teachers. 
studies concerned "lith pupil ratings as a means of teacher 
selection generally revealed that students are consistent and objective 
in the rating of teachers. Pupil ratings of teachers were found to 
be reliable indicators of teacher effectiveness. 
TIle intervim< technique ''las revealed to be an efficient and 
reliable means for the selection of teachers. It was also revealed that 
the Teacher Perceiver Interview was an efficient and reliable means of 
measuring pupil-teacher rapport and the potential for future pupil-
teacher rapport. 
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The pr<;diction sampl<; consisted of forty-two vocationalagricuh 
instructors dral'.'1l at random from the total number of vocational 
ture departments in the state of Nebraska, their administrators, 
vocational agricultural students enr@lled in the forty-two 
school agriculture departments. 
~~tH~~of Measurement 
The Teacher Perceiver Intervim, was constructed by Se10ctio
n 
~e,;ea~c-n, Inc. Associates. The items and theme areas used were based 
research studies conducted at the University of Nebraska 
UUJ:1-ug the 1950s and 1960s. 
The investigator \,as trained and certified as a teacher per-
analyst. This was accomplished by scoring thirty to fifty inter-
with a trainer. A scoring consistency of eighty-five percent 
agreement on item-by-item coding was established between the trainer and 
The intervieW was correlated with a Teacher Perceiver Student 
Questionnaire and Teacher Advocate Administrator Questionnaire, both of 
wh:i.ch were developed by Selection Research, Inc. 
Collection of the Data 
---The Teacher Perceiver Interview was administered to the randomly 
_.selected vocational agriculture instructors in personal interviews. Each 
interview was tape recorded and was evaluated by the investigator at a 
later timo. A Selection Research trainer evaluated one-half of the tapes 
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accuracy and to complete the certification requirement of the 
The Teacher Perceiver Student Questionnaires were administered 
investigator, student teacher, or administrator to each available 
agriculture student. 
The Teacher Advocate Administrator Questionnaire was administered 
investigator by leaving the instrument with the administrator, which 
returned to the investigator later in the day,. or by leaving a stamped 
nvelope to be mailed to the investigator upon completion. 
~~~ _of _th_e _Da_t_a 
The null hypothesis was employed in order that statistical 
be used to analyze the data. The Pearson product-moment 
formula was used to analyze the relationships between the 
Perceiver Interview, the Teacher Perceiver Student Questionnaire, 
Teacher Advocate Administrator Questionnaire. 
The varimax rotating axis technique of factor analysis was 
to determine the factor loadings that would account for the 
yarilm(:e wi thin the Teacher Perceiver Student Questionnaire. The Kuder-
formula 20 (KR20) was employed to test the reliability of 
Perceiver Student Questionnaire and the Teacher Advocate 
Questionnaire. 
The analysis of variance was used to determine the degree of 
yarian.ce between the secondary male instructors of the normative sample 
vocational agriculture·instructors. 
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Concl us:Lons 
The fQllo"ing conclusions were apparent as a result of this 
investigation: 
1. The Teacher Perceiver Interview instrument was significant 
correlated with the Teacher Perceiver Student Questionnaire; there-
fore, it was concluded that the Teacher Perceiver Interview instrument 
can select positive teacher-pupil rapport vocational agriculture ins
truC
-
2. The Teacher Perceiver Interviev1 instrument was significant 
. when correlated with the Teacher Advocate Administrator Questionnaire; 
therefore, it was concluded that the Teacher Perceiver Intervie\'l instru-
ment can se
1
.ect positive teacher-pupil r3J1port vocational. agriculture 
instructors. 
3. The Teacher Perceiver Interview received a higher correla-
tion rating with the Teacher Perceiver ·Student Questionnaire than with 
the Teacher Advocate Administrator Questionnaire. It was concluded that 
the results were more valid if both (the Teacher Perceiver Student 
. Questionnaire and the Teacher Advocate Administrator Questionnaire) were 
used in conjunction with the Teacher Perceiver Interview. 
4. There \'Iere three themes of the Teacher Perceiver lntervim; 
significant when correlated with the student ratings. These themes were: 
a. Listening. The listening theme is evident\'lhen a 
person spontaneously listens to others' with responsive-
nesS and acceptance. Listening is vie\;ed as beneficial 
to the speaker. 
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b. lnvestment. The ~nvestment theme 1S indicated by 
the teacher1s capacity to receive satisfaction from 
the growth of students. This is in contrast to the 
person who must personally perform to achieve satisfaction. 
c. Activation. Activation indicates that the teacher 
is capable of stimulating students to think, to 
respond, to feel--to learn. 
S. There \Vere t\Vo themes of the Teacher Perceiver Intervie\V 
significant when con-elated \Vith the administrator rating?>. These 
themes were: 
a. Gestalt. The Gestalt theme indicates the teacher 
has a drive toward completeness. The teacher sees 
in patteTns--is uneasy until work is finished. When 
Gestalt is high, the teacheT tends toward perfectionism. 
Even though form and structure are important, the 
individual student is considered first. The teacher 
works from individual to structure. 
b. Activation. Activation indicates that the teacher is 
capable of stimulating students to think, to respond, 
to feel-··to learn. 
6. vocational agriculture instructors were significantly differ-
ent in their intervieW scores from the secondary male instructors included 
in the normative sample. It could be concluded that the role of a voca-
tional agriculture instructor may be unique and resulted 1n different 
total"' scores received in the Teacher Perceiver' Interview. 
81 
7, Thirty-two questions were identified as being more 
prediCtive. in the selection of positive teacher-pupil rappoJ;'t vocational 
agriculture instructors. These thirty~two questions may be considered 
in developing a revised Vocational Agriculture Teacher Perceiver Inter-
. view. 
The revised Vocational Agriculture Teacher Perceiver Xnterview 
would include the following; 
Theme: Mission 
Question 13 
Question 25 
Question 37 
Theme; Empathy 
Question 38 
Question 50 
Theme; Rapport drive 
Question 3 
Question 15 
Question 39 
Paraphrased Question 
(see Appendix D) 
Love subject matter 
Your mission 
Doctor better than teacher 
Caught cheating 
Anna homesick 
Student views you 
Outstanding teacher 
Intentiona11y.build rapport 
Theme; Individualized perception 
Question 40 
Question 52 
Theme; Listening 
Question 5 
Question 17 
Question 29 
Question 41 
Question 53 
Theme: Investment 
question 6 
Assign a book 
Different type tests 
Know good listener 
Good job listening 
Talk over problems 
Enj oy listening 
Parents do not understand 
Greatest satisfaction 
Theme; Input drive 
Question 7 
Question 19 
Question 55 
Theme: Activation 
Question 8 
Question 20 
Question 56 
Theme: Innovation 
Question 45 
Question 57 
Theme: Gestalt 
Question 34 
Question 46 
Question 58 
Theme: Objectivity 
Question 23 
Question 35 
Question 59 
Theme: FocuS 
Question 12 
Question 48 
Paraphrased Question 
(see Appendix D) 
Show, tell or demonstrate 
Source of ideas 
Excited about learning 
Success in learning 
Approaches best in teaching 
Too much recognition 
Initiate ideas 
Developing creativity 
Perfectionist 
Urgency to complete job 
Follow outline 
Criticize teaching technique 
Class boring 
Ridicules assignment 
Be like 
Person like to work for 
Rec9nlmendat19ns 
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On the basis of the sununary and conclusions of this investiga~ 
tion, the following recommendations are made: 
1. It is recommended that the Teacher Perceiver Interview 
instrument be used to select positive teacher-pupil rapport vocational 
agriculture instructors with the thirty~two identified predictive: 
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questions given higher priority in the consideration of the applicant. 
2. It is recommended that the Teacher Perceiver Interview 
be used as only one of many criterion measures for the hiring of an 
applicant to teach vocational agriculture. ~ 
~3. Further study needs to be done in determining if there are 
~ 
any significant differences between vocational agriculture instructors 
and regular classroom academic teachers. 
4. Further research needs to be conducted to develop other 
questions that would prove predictive in the selection of vocational. 
agriculture instructors. 
5. Furtherxesearch needs to be conducted in developing a 
Teacher Perceiver Interview "hich may include thethirty~two discriminatory 
questions identified in this study, as "ell as other questions which 
may prove discriminatory for selecting vocational agriculture instructors. 
6. Future longitudinal studies need to be conducted utilizing 
the present. Teacher Perceiver Interview with undergraduate agriculture 
education students. 
7. Future research needs to be conducted in the area of inservice 
education \'lith presently employed vocational agriculture instructors. The 
intent would be retraining these instructors according to identified 
need areas. 
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APPENDIX B 
SRI Teacher Perceiver Academy Questionnaire 
for Teacher Advocates 
SRI Teacher Perceiver Academy Questionnaire 
for Teacher Advocates 
Please answer each of the following questions about each of the teachers assigned to you. Use 
the following key: 
SA = Strongly Agree A = Agree U = Undecided D = Disagree SD = Strongly Disagree 
1. This teacher believes that students can learn. 
2. This teacher makes students feel better when they make a mistake. 
3. This teacher likes students. 
4. This teacher knows what students are good at. 
5. The teacher is easy to talk to 
6. This teacher acts like he/she wants students to succeed. 
7. The teacher finds the answer for students when they need help. 
8. This teacher uses many different ways to help students learn. 
9. This teacher encourages students to think of new ways to do things. 
10. This teacher is understanding when students don't get work done on time. 
11. This teacher is fair. 
12. This teacher will probably always be a teacher. 
13. This teacher enjoys teaching. 
SA A U D SD 
SA A U D SD 
SA A U D SD 
SA A U D· SD 
SA A U D SD 
SA A U D SD 
I SA A U D SD 
SA A U D SD 
SA A U D SD 
SA A U D SD 
SA A U D SD 
SA A U D SD 
SA A U D SD 
'D 
N 
51\ 
14. This teacher knows how students feel. 5A. 
15. This teacher thinks of students as friends. 
16. 
This teacher lets students work at their own speed. 
51\ 
17. 
This teacher really seems to enjoy listening to students. 
SA 
18. 
This teacher is happy when students learn something. 
SA 
19. 
This teacher has brought extra things to school to help students learn. 
SA 
20. 
This teacher makes students feel good when they try. 
SA 
SA 
2l. This teacher has a lot of new ideas. 
22. 
This teacher always gets his/her work done on time. 
SA. 
23. 
This teacher listens to each student before responding. 
SA 
SA 
24. 
This teacher has goals for himself/herself. 
, 
}. 
1\ U 
1\ U 
A. U 
A U 
A U 
A U 
A U 
A U 
A U 
A U 
A. U 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
SD 
SD 
SD 
SD 
SO 
SO 
SO 
SD 
SD 
SD 
.<.0 
'" 
APPENDIX C 
Factor Analysis of Teacher Perceiver 
Student Questionnaire 
Factor 
1 
2 
3 
4 
5 
6 
7 
Item 
2 
3 
5 
10 
11 
14 
15 
16 
17 
23 
26 
27 
29 
30 
35 
38 
Note: 
Factor Analysis of Teacher Perceiver 
Student Questionnaire 
Percent of 
Eigenvalue Variance 
12.06 74.3 
1.29 7.9 
.81 5.0 
.69 4.2 
.56 3.4 
.45 2.8 
.38 2.4 
Items Composing the First Factor 
95 
Cumulative 
. Percent 
74.3 
82.2 
87.2 
91.5 
94.9 
97.6 
100.0 
Item Loading 
.45 
.40 
• 41 
.57 
.38 
.40 
.44 
.44 
.53 
.50 
.40 
.37 
.36 
.34 
.41 
.34 
All forty items loaded positive. 
loading .30 or above. Percent of 
For item content, please refer to 
Table presents only items 
variance for factor = 74.3. 
Appendix A for individual items. 
.. ,' . 
96 
Items Composing the Second Factor 
Item Item Loading 
11 .36 
21 .39 
22 .53 
23 .30 
24 .30 
25 .60 
26 .36 
27 .43 
28 .41 
34 .64 
35 Al 
36 .. 42 
37 .46 
38 .36 
39 .53 
Percent of variance = 7.9 
Items Composing the Third Factor 
Item Loading 
-------------------~---.---Item 
1 .38 
3 .57 
5 .42 
6 .49 
11 .35 
15 .41 
27 .51 
28 .38 
37 .49 ~ .~ 
39 .~ 
Percent of variance = 5.0 
Items Composing the Fourth Factor 
Item Item Loading 
7 .32 
8 .48 
9 .47 
19 .43 
20 .33 
21 .51 
28 .31 
31 .34 
33 .43 
36 .37 
Percent of variance = 4.2 
Item 
18 
20 
28 
30 
31 
32 
39 
40 
Items Composing the Fifth Factor 
Percent of variance - 3.4 
Items Composing the Sixth Factor 
Item Loading 
.33 
.30 
.33 
.32 
.43 
.30 
.30 
.34 
Item Item Loading 
12 .43 
13 .66 
Percent of variance = 2.8 
97 
98 
Items Composing the Seventh Factor 
Item Loading 
Item 
.30 
4 
Percent of variance = 2.4 
APPENDIX D 
Correlation Coefficients of the Criteria of Item to Total 
Item to Administrator and Item to Student Rating by Theme 
and Individual Questions 
CorrelationCbefficientsof the Criteria of Item to Total, 
Item to Administrator and Item to Student Rating by Theme 
and Individual Questions 
Unadjusted r Unadjusted r 
Standard ·to Theme to Student 
Theme and Question Number Mean Deviation Total Rating 
Mission 
1 Why a teacher .21 .42 .10 .11 
13 Love subject matter .21 .42 .46 .03 
25 Your mission .62 .49 .29 .30 
37 Doctor better than teacher .26 .45 .40 .05 
49 Teaching most important .38 .49 - .11 -.32 
Empathy 
2 Students make fun when 
study .21 .42 -.09 .03 
14 Too empathetic .24 .43 -.02 -.24 
26 Forgot paper .36 .49 ;00 -.19 
38 Caught cheating .19 .40 .23 .01 
50 Anna homesick .19 .40 .29 .23 
Rapport drive 
3 Student views you .14 .35 .24 .14 
15 Outstanding teacher .33 .48 .37 .15 
27 Students like you .31 .47 -.12 -.24 
Unadjustedr 
to Administrator 
Rating 
.09 
.22 
.13 
.11 
-.07 
-.13 
.01 
-.20 
.30 
.05 
.02 
-.ll 
-.22 
..... 
0 
'" 
Standard Unadjusted r Unadjusted r Unadjusted r 
Theme and Question Number. Mean Deviation to Theme to Student to Administrator Total Rating Rating 
39 Intentionally build 
rapport .33 .48 .25 .04 .30 
51 Analyze situation .02 .15 -.06 .02 -.07 
Individualized perception 
4 Individualization 
practiced .17 .38 .27 -.01 .09 
16 Learning multiplication 
tables .24 . .43 .30 -.03 .13 
28 Develop own projects .69 .47 .02 .05 -.03 
40 Assign a book .19 .40 .28 .15 .03 
52 Different type tests .50 .51 .32 .19 .29 
Listening 
5 Know good listener .36 .49 .29 .31 .37 
17 Good job listening .35 .49 .38 .34 .06 
29 Talk over problems .26 .45 .44 .20 .05 
.' 41 Enj oy listening .12 .33 .33 .06 .14 
53 Parents do not understand .21 .42 .29 .08 .15 
Investment 
6 Greatest satisfaction .43 .50 .38 .19 .17 
18 Three things happen .60 .50 .24 .09 .01 
30 Enjoy about teaching .55 .50 .06 .12 .04 ..... 
0 
.... 
Unadjusted r Unadjusted r Unadjusted r 
Standard to Theme to Student to Administrator 
Theme and Question Number Mean Deviation Total Rating Rating 
42 Most rewarding .67 .48 .06 .21 ~. 04 
54 Student fails .24 .43 .20 .09 -.22 
Input drive 
7 Show, tell or demonstrate .55 .50 .32 .19 -.06 
19 Sources of ideas .70 .47 .33 .26 .34 
31 What read .60 .50 -.27 -.03 -.17 
43 .29 .46 .30 -.02 .06 
55 .33 .48 .20 .23 .18 
Activation 
8 Success in learning .17 .38 .32 .08 .29 
20 Approaches best in teaching .40 .50 .29 .10 .14 
32 Force students .19 .40 -.04 .08 .03 
44 Uses humor .52 .51 -.01 .08 .03 
56 Too much recognition .48 .51 .44 .29 .22 
Innovation 
9 New ideas .36 .49 .13 .02 .13 
21 Ideal school .24 .. 43 .15 -.13 .06 
33 Design fie1dtrip .62 .49 -.07 -.01 -.18 
45 Initiate ideas .50 .51 .34 .38 -.03 
57 Developing creativity .36 .49 .38 .18 .05 >-' 
0 
N 
Unadjusted r Unadjusted r Unadjusted r 
Standard to Theme to Student to Administrator 
Theme and Question Number Mean .Deviation Total Rating Rating 
Gestalt 
10 Organized ,52 ,51 -.19 .03 .00 
22 Meet deadline .31 .47 -.01 -.15 .08 
34 Perfectionist .14 ,35 .34 .06 .37 
46 Urgency to complete job •. 12 ,33 .21 .24 .17 
58 Follow outline .48 ,51 .23 .19 .13 
Objectivity 
11 Teacher be fair .14 .35 .32 -.09 -.12 
23 Criticize teaching 
technique .45 .50 .14 .09 .25 
35 Class boring .38 .49 .21 . ,13 .30 
47 Student do better work .38 .49 .08 -.17 .11 
59 Ridicules assignment .26 .45 .36 .11 .04 
Focus 
12 Be like .36 .49 .27 .21 .03 
24 Develop interest in 
teaching .33 .48 .22 .13 -.01 
36 Goals and aspirations .50 .51 .16 -.00 .02 
i 
'48 person like to work for .33 .48 ,56 .13 .38 
: 
60 Five years from now .57 .50 .20 -.05 .08 
I-' Note: The Teacher Perceiver Interview is copyrighted and permission to reprint was withheld. 0 
"" Each question presented in this Appendix is a paraphrase of the actual question in the Teacher 
Perceiver Interview. 
APPENDIX E 
Correlation Coefficients of the Teacher 
Advocate Administrator Questionnaire 
Correlation Coefficients of the Teacher 
Advocate Administrator Questionnaire 
eN = 42) 
105 
Question Standard Unadjusted r 
Number Mean . Deviation to Total 
1 4.52 .63 .71 
2 3.71 .81 .48 
3 4.45 .63 .68 
4 4.10 .88 .75 
5 4.29 .77 .68 
6 4.43 .83 .85 
7 3.93 .89 .59 
8 4.05 .94 .84 
9 3.86 .87 .71 
10 3.62 .91 .70 
11 4.19 .63 .66 
12 3.14 1.00 .33 
13 4.19 .71 .75 
14 3.74 .73 .74 
15 3.43 1.15 .42 
16 3.98 .64 .33 
17 3.74 .73 .65 
18 4.48 .67 .72 
19 4.12 .94 .74 
20 4.07 .56 .73 
21 3.67 1.05 .77 
22 3.50 1.19 .63 
23 3.71 .71 .58 
24 4.12 .80 .74 
Note: The above numbered questions are presented in the Teacher Advocate 
Questionnaire, Appendix B. 
APPENDIX F 
Correlation Coefficient of the Teacher 
Perceiver Student Questionnaire 
Question 
Number 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
Correlation Coefficient of the Teacher 
Perceiver Student Questionnaire 
Standard 
Mean Deviation 
3.95 
-
.77 
2.80 .98 
3.42 .93 
3.46 .99 
3.77 1.02 
3.97 .87 
3.31 1.10 
3.54 1.00 
3.49 .98 
2.79 1.15 
3.66 1.05 
3.28 1.13 
3.82 .93 
2.90 1.02 
3.40 1.00 
3.22 1.16 
2.94 .95 
3.75 .81 
3.23 1.15 
3.52 .90 
3.44 1.09 
107 
Unadjusted r 
to Total 
.49 
.49 
.60 
.44 
.62 
.58 
.51 
.58 
.54 
.45 
.63 
.30 
.54 
.51 
.65 
.37 
.56 
.47 
.54 
,64 
.61 
108 
Question Standard Unadjusted r 
Number Mean Deviation to Total 
22 3.15 1.10 ,46 
23 3.32 1.09 .61 
24 3.77 .88 .49 
25 3.67 1.07 ,66 
26 3.44 1.04 .62 
27 3.72 1.07 .75 
28 3.92 .98 ,66 
29 2.43 1.15 .45 
30 3.61 .96 ,63 
31 3.69 .92 .49 
32 3,99 1.02 .50 
;~ 
33 3.59 .94 .56 
34 3.35 1.15 .57 
35 3.18 1.09 .58 
36 3.67 .98 ,64 
37 3.85 1.01 ,71 
-38 3.69 1. 02 .69 
39 3.83 1.11 .65 
40 4.23 .92 .22 
Note: The above numbered questions are presented in Teacher Perceiver 
Student Questionnaire, Appendix A. 
